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“Values are the root of our character-if we do not tend the roots, the character that 
springs from it, no matter how much wealth, power and fame surrounds it, will bring 
little benefit to one self, the lives of others and to the well-being of the planet. All these 

buildings, monuments, this life that we hold so dear-all of these must give way and perish 
- not Values - Values of kindness, integrity, justice. Even death shall not extinguish them. 
Nothing travels endlessly with time and stays relevant from generation to generation, era 

upon era except fundamental human values.”

His Majesty, the King of Bhutan
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ACRonYMS

ACC : Anti-Corruption Commission

CAPSD : Curriculum and Professional Services Department

Commission : Anti-Corruption Commission

CSPRO : Census and Survey Programming System 

GNH : Gross National Happiness

HR : Human Resource

HSS : Higher Secondary School

IQ : Intelligence Quotient

LMIRD : Labour Market Information and Research Division 

LSS : Lower Secondary School

MoE : Ministry of Education

MSS : Middle Secondary School

SDF : School Development Fund

SPSS : Statistical Packages for Social Science 

SUPW : Socially Useful and Productive Work

ToD : Teacher on Duty

Y-VIA : Young Volunteers in Action
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GloSSARY

Choeshed Legdrim : Religious discourse

Chorten : Stupa

Driglam Namzha  : The official behaviour and dress code of the Kingdom of Bhutan. It governs 
how citizens should dress in public and how they should behave in formal 
settings.

Druk Gyalpo  : King of Bhutan

Dzongkha  : National language of Bhutan

Dzongkhags  : An administrative and judicial district of Bhutan

Kabney  : A white silk scarf worn as a part of the ‘gho’, the traditional male costume 
in Bhutan.

Kasho  : Royal Decree

Lhadri  : Painting

Lopons  : Teachers

Rachu  : A narrow embroidered/woven cloth draped over the left shoulder of the 
traditional female costume in Bhutan
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InTRoduCTIon

1.1 Meaning of Values and Value Education 

“The power of the individual has never been greater than at this time in history and yet, the helplessness 
of the less fortunate may never have been as distressing either-in an age of plenty. Modernization and 
political change have raised the individual’s freedom, but it has also led to a less desirable and unconscious 
freeing of the individual from his obligations to society and the greater good. An inherent sense of values 
has gone missing.

While young people leaving university must be armed with degrees, it is more important that they be 
endowed with a strong sense of values that bring meaning and purpose in their lives as well as stable, 
bright future ahead for society and the world.”

His Majesty the King of Bhutan1

Values are those principles or standards, which helps to better the quality of life. They form the basis 
of character and personality development. Such values can be love, compassion, sympathy, empathy, 
tolerance, etc. and it lays the foundation for the external practiced values like integrity, honesty, 
discipline, punctuality and loyalty. Values broadly include ethical/moral values, ideological (religious, 
political) values, social values and aesthetic values. Values tend to influence attitude and behavior and 
it helps to solve common human problems, the results of which provide answers to questions as to why 
people do what they do and in what order they choose to do them.

Value education refers to all aspects of the process by which teachers transmit values to pupils 
through a formal institution of education. Value education in schools include: ethical education and 
development of other aspects like character, moral values, religious and spiritual values, personal 
values, social values and cultural values. Teaching of values exemplifies social and emotional learning, 
moral reasoning, life skills education, health, violence prevention, critical thinking, ethical reasoning, 
conflict resolution and mediation. 

Values are obtained through different modes. The most important platform for imbibing values is the 
person’s family, the school and the environment the child grows up in. Education begins at home and 
is carried on in school. A teacher’s professional duties extend beyond formal teaching since they play 
1 Royal Office for Media. (2006-2009), Royal Addresses of His Majesty the King Jigme Khesar Namgyel Wangchuk  in 

Madhavrao Scindia Memorial Lecture  



Report on “Integrity and Value Education in Schools” 2012

2

a critical role in imparting values and shaping the life of the youth. 

Values are to be inculcated and also demonstrated during the course of one’s daily life and living. 
However, it can best be absorbed through the process of learning. In doing so, the education system in 
the country is the foundation to teach and demonstrate such values to the younger minds. The values that 
children imbibe at the early age of their growth and development would help in shaping their character, 
personality and integrity, creating a lasting imprint on their lives. The quality of education, teachers, 
parents and peers surrounding their lives would be a major factor in teaching/imbibing good values.

The family system in Bhutan has a long tradition of imparting values as enshrined in the Buddhist 
beliefs and the traditional cohesive way of life. However, with changing times and the advent of 
modernization and urbanization, there has been a fast changing role of the parents. As a result, 
imparting relevant values has become a challenge. 

The personal values and morals of an individual, the values and culture of a family, the customs and 
tradition of our Bhutanese society play a very important role in the fight against corruption because 
an act of corruption ultimately impinges on either the lack of or the absence of strong and good values, 
morals, customs and traditions. Therefore, it is of significant importance that children grow up with 
righteousness so that the family and society which often are considered a root cause of any corruption 
may be addressed through value based education. 

1.2 Value Education in the School Systems 

In the past, in the absence of formal means of education, values were transmitted through religious 
recitations, stories, folk tales, culture and tradition. Though, some transmission of Bhutanese and 
universal values existed in the text books developed by the Curriculum and Professional Support 
Division (CAPSD), it was only after His Majesty the Fourth King issued a Kasho (Royal Decree) on 
January 10, 1996 highlighting the issues of teacher quality, growth and development of school children 
and related aspects of curriculum that value education became an important component of education 
system in the country.2 Separate booklets on value education was developed for different grades, a 
separate class on value education was introduced which was mostly taught by the heads of schools.

With the on-start of embracing the guiding philosophy of Gross National Happiness (GNH) by Bhutan, 

2  “A Royal Kasho”  http://www.curriculum.bt/   (January 10, 1996)
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the Ministry of Education has done away with classes allotted for value education in schools to be 
replaced by the introduction of principles and values of GNH inbuilt in every activity, interaction and 
class (infusing GNH values through greening of schools). Under this practice, much depends on the 
value content in the textbooks, effective identification, analysis, communication and leadership roles 
played by teachers and parents. Such values are viewed as a direct factor that could keep away, stop and 
restrain people from the temptations of being corrupt.  

Bhutan recognizes the importance of youth in any policy of growth and development and the 
philosophy of GNH is streamlined to reach the youth in schools. GNH values are transmitted through 
class room lessons, and every day interactions among teachers and youth through extracurricular 
school activities and interaction. It starts with the morning assembly where values such as calmness, 
compassion, wisdom, forgiveness, interdependence, participation, pride, leadership, loyalty, truth 
and devotion are transmitted through morning prayers, meditation, singing of the national anthem, 
speeches and announcements. In fact, morning assembly is considered the most important part of the 
day where all the members of the school gather together and important information is disseminated 
through this forum. 

Much of values are transmitted through the speeches delivered by the youth and through the daily 
information, guidance, counseling, directives and advice from the heads of schools and teachers. 
Some values are better taught through the exemplary conduct of teachers and nobility of the teaching 
profession. The Department of Curriculum Research and Development, along with input from 
teachers, plans and develop textbooks incorporating GNH values.

The extracurricular activities like games, sports, cultural programs, literary activities and community 
work also play an important role in transmitting values of teamwork, empathy, healthy lifestyles, 
creativity, perseverance, patience, diligence, healthy competition, determination, integrity, character, 
positive attitude and many more. The Socially Useful and Productive Work (SUPW), wherever utilized 
effectively also provides ample platform for so many values to be learnt and practiced. 

Teachers should present themselves as role models to be emulated since children learn more through 
observation, perception, experience and intuition, rather than by being told or taught. They assimilate 
the codes of behavior from the direct environment at home and at school, which eventually leads to the 
formation of character. This can bring out self-realization in every youth and their life can bear an internal 
balance and harmony, which in turn is reflected externally by right conduct, character and personality. If 
there are good teachers, there will be good students and as a result the future workforce will be strong. 
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His Majesty the King said, “I am not saying that material wealth is important. I am saying that if our 
youth in our schools each become more capable and hard-working than the other, they become national 
wealth. If one single teacher does his work with love and commitment admirably, that one teacher becomes 
national wealth. If one civil servant immerses himself not in corrupt practices but in observing his civil 
service mandates and working dedicatedly for the country and the people, that civil servant becomes 
national wealth. If the country does well, then we all stand to benefit; if it doesn’t, we will suffer equally, 
so we share the same destiny.” 3

1.3 Problem Statement

The advent of materialism and consumerism in the fast changing society has influence over the 
moral bearing of individuals. Increasing desires and wants has led to indulgence in unethical acts 
for personal gain. Our traditional-existing culture of defining shrewd and manipulative person as 
‘smart’, but honest and ethical as ‘stupid’ person also attributes to shaping a person’s character and as a 
consequence of societal conditioning, the youth are vulnerable to corruption and its risks. 

Despite the tremendous effort put in by the Ministry of Education to instill values in the youth, there are 
still loopholes. The teachers themselves need to have high ethics and integrity and there is still a lacuna. 

1.4 Research Questions

The following research questions have been used in further preparation of questionnaires for the study 
and it has been used to guide the research for a qualitative analysis towards achieving the overall 
research objective:

a) What are the existing programmes that the Education Ministry and schools have in place to 
transmit values?

b) How would the values taught under the GNH system in schools impact lives and career of 
youth in becoming healthy citizens?

c) How can the teachers and the government as a unit of family and society help in transmitting 
such values to our youth? 

d) What further role can the institutionalized school system play in teaching values to the youth 
of Bhutan?

3 Kunga T. Dorji. (October 24, 2008). http://www.bhutanobserver.bt/his-majesty-meets-the-centennial-graduates-  
Bhutan Observer.
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1.5 objective of the Research

The study on “Integrity and Value Education in schools of Bhutan” will mainly try to fulfill the 
following objectives:

1. To identify the programs that is in place to inculcate values to the youth.

2. To assess whether the youth in Bhutan imbibe values so that they refrain, resist and ultimately 
keep away from indulging in corruption.

3. To find out the impact of existing programs in schools.

4. To assess the societal influence on Bhutanese youth within the country.  

5. To compare and bring out the best practices within schools in Bhutan and that of other 
countries and make it applicable in our schools to impart the best values to the youth.

6. To facilitate the Ministry of Education (MoE) develop strategies in order to inculcate integrity 
and other related values in the existing system through feedback and recommendation from 
the respondents.  

1.6 literature Review

Values that the youth acquire in schools are crucial in grooming and building them to become responsible 
and productive citizens. More importantly, there is a need to consider what kind of values are being 
inculcated and demonstrated to the youth. Globalization and modernization has led to unlimited wants 
with many individuals willing to quench their desires even at the cost of compromising one’s integrity 
and values. Therefore, utmost priority should be given to guide, educate and counsel them. Besides 
parental and peer influence, it is significant to consider and assess the societal influence on youth.   

Under the guidance of the Namibia Institute for Democracy (NID), Justine and his assistant researcher 
Naita and Naomi had conducted a research on “Youth Integrity” in eight regions of Namibia to examine 
the existing values and attitudes towards integrity exhibited by young people. The research was based 
on the workshop conducted by NID in 2008 and 2009 in 167 schools throughout the country within 
the scope of its zero tolerance for corruption. 

Parents and teachers play a pivotal role in inculcating integrity and other related values in the youth, 
which will ultimately facilitate in refraining and restraining from being involved in corrupt acts and 
also to learn more about corruption. Youth are bound to be influenced by peer pressure, expectations, 
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greed, fear of failure, and temptation to indulge in anything undesirable. Thus, it is necessary for 
parents and teachers to model and constantly remind youth to foster values to overcome unethical 
conduct. Research conducted by Justine (2010) showed that “only 54% of respondents had ever 
discussed corruption with their parents”. Thus, the research emphasized on the need for greater 
parental awareness and knowledge on corruption and its societal consequences. 

Integrity is a basic value that is expected of every individual irrespective of the responsibility one holds. 
Integrity is how one behaves when no one is watching and should be spontaneous. Integrity should not 
be to safe guard one’s self interests/self gain, but something to be practiced in one’s daily life. During 
the launching of a national project called ‘The Making of My Nation’ to celebrate the joyous occasion 
of the first anniversary of the historic coronation of His Majesty Jigme Khesar Namgyel Wangchuck, 
the Minister of Education, Lyonpo Thakur S. Powdyel stated in his speech that “You represent a vast 
reservoir of positive energy. What better way to use the marvels of your mind and your creative genius 
than to commit those to the making of our nation! This will be your best gift to His Majesty our beloved 
King on the occasion of the first anniversary of the historic coronation of our Fifth Druk Gyalpo”.4 He also 
added that while striving to make a stronger nation, “the youth requires hands that do not steal; lips that 
do not lie; and senses that are not numbed by the power of drugs. As a builder or brick-layer, therefore, I 
am responsible for the integrity of the superstructure that will rise before me”.5 The focus is on having and 
imbibing strong values by the youth so that they wouldn’t encounter difficulties while endeavoring to 
uplift the nation to greater heights. 

Each and every one of us has the responsibility to curb or to act against corruption and to report 
corruption. With regards to reporting dishonest and unethical acts such as cheating in the exams and 
reporting a non-performing teacher, the research conducted by Justine (2010) asserted that, “23 % of 
respondents might hesitate to report a teacher; whose position they might feel commands respect. 
They might also be concerned about possible negative consequences the reporting might have with 
regard to the marks awarded to them by this particular teacher” 6  Nevertheless, he also stated that 
peer pressure might discourage the youth from reporting dishonest and unethical behavior amongst 
classmates, however, most learner would not refrain from reporting a friend who cheated in exams. 
Giang et al. (2009) stated that, “42% of youth say that they would not report when faced with a situation 
of corruption- such as a teacher asking for money in exchange for passing an exam”7. The reason for 

4 Powdyel, S. T (2009). The Making of My Nation. Thimphu: Ministry of Education

5 Powdyel, S. T (2009). The Making of My Nation. Thimphu: Ministry of Education

6 Hunter, J. (2010). Youth Integrity Survey: Namibia. Namibia: Namibia Institute of Democracy

7 Giang et al. (2009). Youth Integrity Survey in Vietnam - Piloting transparency International’s Youth Integrity Survey. 



7

Report on “Integrity and Value Education in Schools” 2012

not reporting was ‘complacency’. 

Giang et al. (2009) found that “38% of youth are willing to be dishonest in order to get into a good 
school, while 33% would agree to engage in corrupt practices in order to be selected for a desirable 
job”8. The study showed that the youth in Vietnam seemed to be compromising on integrity for 
personal gain and would not hesitate in engaging in corrupt acts as long as they get to benefit. The 
research also found out that youth living in urban areas were more exposed to corruption as compared 
to their peers living in rural areas.

Josephson Institute (2008) reported that, “Cheating in school continues to be rampant and was getting 
worse. A substantial majority (64 %) cheated on a test during the past year, 38% did so more than twice, 
up from 60% and 35% respectively, in 2006.” There were no gender differences on the issue of cheating on 
exams”.  It was concluded that cheating during exam were on the rise and was a matter of great concern.

Giang et al (2009) revealed that in the “education sector-32% of urban youth gave an informal payment, 
compared to 17% in rural areas, in the conduct of business-37% of urban youth declared that they 
experienced corruption in getting more business for their company as compared to 19% in rural areas, 
and while dealing with the police-43% of urban youth gave money to avoid a police fine as compared 
to 32% in rural areas”.  The study reveals that the youth-at a time of growing towards adulthood are 
likely to compromise on values such as integrity, honesty, trust, compassion and care and become 
susceptible to corruption. 

The Prime Minister of Bhutan at the 18th Meet the Press (2011) said, “It is when there is no compassion 
in the society, when the communities break down and family structures collapse that all maladies of 
society occur.”9 Therefore, the family system has the greater role to play in bringing up the members, 
especially vulnerable children. United Nations Report (2006) proclaimed that “A basic assumption 
of the convention on the Rights of Child, contained in its preamble, is that the family is the natural 
environment for the growth and well-being of all its members and particularly children.”10 Therefore, 
the family system plays a pivotal role in guiding the youth from taking any undesirable decision. 

http://www.anti-corruption.org/AntiCorruption Working Docs/YIS Full Report (EN) FINAL.pdf

8 Giang et al. (2009). Youth Integrity Survey in Vietnam - Piloting transparency International’s Youth Integrity Survey. 
http://www.anti-corruption.org/AntiCorruption Working Docs/YIS Full Report (EN) FINAL.pdf

9 Wangchuk, J. (November 26, 2011). GNH is the answer to youth problems: PM. Bhutan Observer

10 United Nation’s Report (2006). Study on Violence Against Children. United Nation: General Assembly. 
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Teacher quality is judged through performance of a student either through behavior or psychological 
thinking. “The single most important factor determining how much students learn is the quality of 
their teachers.”11  A basic assumption on building great and quality students is that it is very crucial to 
build teachers and keep quality teachers in order to teach values. The Minister for Education, Thakur S. 
Powdyel said “Teachers or would-be teachers, and for that matter anybody, going through the process, 
are expected to internalize these ideals and demonstrate them in their work and behavior.”12The focus 
is on implementing and demonstrating knowledge in the work place for their entire life so that they 
become core to the nation in transmitting values to the youth. Thereby, it facilitates in imbibing values 
by the youth of Bhutan. There is much to do with regards to building the capacity of teachers including 
retaining of quality teachers who are well versed in teaching values. 

 
There are a number of best practices and initiatives taken in some parts of the country that would 
encourage youth to inculcate values and to facilitate them to practice those values in every field.  In 
order to have a better understanding about corruption and confronting corrupt practices, students 
themselves were placed in situations of being paid the bribes. The reports generated from the 14th 
International Anti-Corruption Conference held in Thailand (2010) stated that the youth must 
engage in anti-corruption activities or take ownership of activities.  Those activities or the approach 
will facilitate the youth in confronting corruption, gain new experiences and be role models.  To 
enable this, special attention should be provided to groom the youth to imbibe leadership quality 
that helps to act against any form of corrupt practices.  The conference at the end resolved to adapt 
and call for three main action or activities:

	 Conduct Youth Integrity Survey to improve knowledge of youth “situations” related to 
corruption.

	 Develop an anti-corruption tool-kit that youth groups can use for concrete small monitoring 
activities. 

	 Establish global Youth Networks that reach out to role models and leaders – facilitating virtual 
and live exchange between youth groups to exchange ideas and initiatives. 

Transparency International, Sri Lanka (TISL, 2012) also launched a regional “Youth Integrity Project” 
to test and promote the integrity level of the youth and to inspire them to fight corruption. 

1.7 Significance of the study

The Anti Corruption Commission cannot fight a lone battle against corruption though it can spearhead 
and act as a focal agency to prevent and detect corrupt practices among the people and ensure good 
governance. Fighting corruption is a collective responsibility and the tolerance of the people towards 

11  Editorial (February 12, 2012, p.2), Journalist
12  Powdyel, S. T (2009). The Making of My Nation. Thimphu: Ministry of Education
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corruption in the society decides the effectiveness of anti-corruption policies. High tolerance to 
corrupt activities would see high incidences of corruption and vice versa. 

Keeping in view the above challenges and the importance of having the support of the people, the Anti 
Corruption Commission would like to collaborate with the Ministry of Education to garner youth 
support in the fight against corruption. 

Twenty-eight per cent of the population consists of youth in colleges, institutes, schools and day care 
centres 13,  and it is important that this group of youth be imparted with correct values since an educated 
youth would mean an informed citizenry. Therefore, the study could be a step in understanding the 
effectiveness and bringing out any measures that will contribute in tapping and correcting negative 
intentions of young people of our country and endowing them with strong values that will face and 
fight off the challenges posed by such inevitable trends of development and help them grow to be 
responsible and productive citizens. 

Corruption, as this equation points out = Monopoly + Discretion – (Transparency + Accountability + 
Responsibility)

Therefore, inculcation of values such as integrity, leadership, honesty, fairness, trust, transparency, 
accountability, responsibility will result in decreased incidences of corruption.

1.8 Scope of the Study

The study on “Integrity and Value Education in schools of Bhutan” was carried out in schools in the 20 
Dzongkhags of Bhutan in May 2012. This study will remain as a baseline for future similar researches. 
It will be used as information for conducting public education and awareness programs and will also 
serve as the basis for curriculum reformation for the Ministry of Education (MoE) in facilitating the 
transmission of values to the youth and inculcating in them a sense of intolerance towards corruption 
and being an agent of change. 

1.9 focus of the Study

The focus of our research is “Integrity and value education” in schools of Bhutan.

13  National Statistical Bureau (2012). Bhutan at a Glance (Brochure). Thimphu
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2. RESEARCH METHodoloGY

2.1 Type of Research

This study adapted an inferential (representative) research because it aimed to learn the values 
practiced by our youth in schools and the values imparted by the teachers, values that will facilitate 
in fighting corruption in Bhutan. The research strategy also involved literature review, interview of 
respondents (Heads of schools, teachers and students) and observation.

2.2 Sampling design/Technique

The type of sampling used is two stages proportionate/representative sampling.  The sample was 
collected from all Dzongkhags, involving sampled schools and sampled students.

Sample 

The target sample for the research consisted of students from classes VII to XII in 20 Dzongkhags, 
teachers and the head of the school visited. Taking the total number of students enrolled in these range 
of classes as 62774 (Annual Education Statistics, 2011), a total sample of 2000 student respondents 
from 91 selected schools were taken. The study also interviewed 400 teachers and 100 heads of 
schools (including deputy heads in few schools) from the 91 selected schools. Based on the sampling 
done, a minimum of 20 students, 4 teachers and one head was interviewed in every sampled school. 
Depending on the strength of the school, some schools were selected twice/thrice and most only 
once. For example, Motithang HSS and Yangchenphu HSS in Thimphu were selected twice and thrice 
respectively. 

Therefore, this research consists of a total of 2500 respondents (2000 students, 400 teachers and 100 
heads of schools) from 91 schools in 20 Dzongkhags, distributed between both sexes and achieving a 
100% response. 

Table 1: Sampling of schools

dzongkhags Students 
(VII-XII)

Sampled 
schools

Sampled 
Students

f  
(frequency)

Sk  
(Skip Interval)

Bumthang 1805 3 60 3.3 602

Chukha 5941 9 180 3.0 660

Dagana 2201 4 80 3.6 550

Gasa 222 1 20 9.0 222
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Haa 1099 2 40 3.6 550

Lhuntse 1273 2 40 3.1 637

Mongar 3289 5 100 3.0 658

Paro 5270 8 160 3.0 659

Pema Gatshel 2505 4 80 3.2 626

Punakha 3417 5 100 2.9 683

Samdrup Jongkhar 2967 5 100 3.4 593

Samtse 4144 7 140 3.4 592

Sarpang 4019 6 120 3.0 670

Thimphu 10593 17 340 3.2 623

Trashigang 4566 7 140 3.1 652

Trashi Yangtse 1769 3 60 3.4 590

Trongsa 1058 2 40 3.8 529

Tsirang 2008 3 60 3.0 669

Wangduephodrang 2355 4 80 3.4 589

Zhemgang 2149 3 60 2.8 716

Total 62774 100 2000 3.2 628

Table 2: list of schools where the survey was conducted
no. name of school level   no. name of school level

  bumthang   Samtse  

1 Jakar* HSS 45 Dorokha* MSS

2 Sonam Kuenphen* PvtHSS 46 Chengmari* LSS

3 Gyetsa* LSS 47 Gomtu* MSS
  Chukha 48 Samtse* HSS

4 Chukha* HSS 49 Samtse* LSS

5 Wangchu* MSS 50 Peljorling* MSS

6 Gedu* HSS 51 Tendu* HSS

7 Pakshika* MSS   Sarpang  

8 Darla* MSS 52 Dekiling* LSS

9 Phuentsholing** HSS 53 Gelephu* HSS

10 Phuentsholing* MSS 54 Kuendrup PvtHSS

11 Phuentsholing* LSS 55 Gelephu* LSS
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  dagana 56 Norbuling* MSS

12 Drujeygang * MSS 57 Sarpang* HSS

13 Lhamoy Zingkha * MSS   Thimphu  

14 Dagapela * MSS 58 Yangchenphug*** HSS

15 Daga * HSS 59 Motithang** HSS
  Gasa 60 Nima* PvtHSS

16 Bjishong * MSS 61 Kelki* PvtHSS
  Haa 62 Rinchen** PvtHSS

17 Ugyen Dorji ** HSS 63 Dechencholing* MSS
  lhuentse 64 Lungtenzampa** MSS

18 Lhuentse * HSS 65 Chang Rigphel* LSS

19 Tangmachu * MSS 66 Choden* LSS
  Mongar 67 Zilukha* LSS

20 Drametse * MSS 68 Loseling* MSS

21 Gyelpozhing * HSS 69 Kuzshugchen* MSS

22 Mongar ** HSS   Trashigang  

23 Yadi * MSS 70 Bartsham* MSS
  Paro 71 Kanglung* HSS

24 Kuengaa * HSS 72 Jigme Sherubling* HSS

25 Shari * HSS 73 Tashitse* HSS

26 Lango * MSS 74 Dungtse* MSS

27 Shaba * MSS 75 Trashigang* MSS

28 Drukgyel * HSS 76 Rangjung* HSS

29 Tenzin ** PvtHSS   Trashi Yangtse  

30 Khangkhu * MSS 77 Bumdeling* LSS
  Pema Gatshel 78 Tsenkharla* MSS

31 Nganglam * HSS 79 Baylling* HSS

32 Nangkor * HSS   Trongsa  

33 Pemagatshel * MSS 80 Taktse* MSS

34 Gonpasingma * LSS 81 Sherubling* HSS
  Punakha   Tsirang  

35 Drashiding* MSS 82 Damphu* HSS

36 Punakha* HSS 83 Damphu* LSS

37 UgyenAcademy* PvtHSS 84 Mendregang* MSS

38 Khuruthang* MSS   Wangduephodrang  
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39 Tashidingkha* MSS 85 Wangdi* LSS
  Samdrup Jongkhar 86 Gaselo* LSS

40 Jomotsangkha* MSS 87 Samtengang* MSS

41 Orong* HSS 88 Bajo* HSS

42 Samdrupjongkhar* MSS   Zhemgang

43 Phuntshothang* MSS 89 Buli* MSS

44 Menjiwoong* LSS 90 Zhemgang* LSS

        91 Zhemgang* HSS
(* involvement of the head of school, 4 teachers and 20 students during the interview)
(** 2 heads of school-including the vice principal, 8 teachers and 40 students were interviewed)

2.3 data Collection Method-Sources of data 

The study used both quantitative and qualitative approach. As such, primary and secondary research 
was conducted in the study. In primary research, the study was carried out in 91 schools, interviewing 
respondents in the fields using structured questionnaires. Besides the survey, a secondary research was 
also conducted in the study. The source in secondary research includes newspaper, magazine, journals, 
internet and books. Before the finalization of the questionnaire and the conduct of the actual survey, a 
pilot testing was carried out in four schools in Thimphu namely Yangchenphug HSS, Motithang HSS, 
Changzamtog LSS and Druk MSS. The pilot testing provided relevant feedback for improvement in 
the questionnaire and actual survey.

2.4 data Analysis Method- use of Statistical Tools 

A structured questionnaire was developed and the data analysis and interpretation was carried out 
with the help of the statistical software i.e., CsPro and SPSS. With the help of SPSS, for cross tabulation, 
a two way table was run out in order to find out the relationship between the two variables. Their 
significance of relation was performed by conducting chi-square tests.

2.5 Reliability Analysis

Cronbach’s Alpha no. of Items

.752 37

In statistics, reliability is needed to measure or to assess the consistent level and the validity of the 
statistical data. It tests the confidence level and the trust in the statistical analysis. “A measure is said to 
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have high reliability if it produces consistent result under consistent condition”.  The reliability statistics 
is quantified by using Cronbach’s Alpha. It is used to measure and study the relationship between the 
parameter and items. This endeavors to find out the correlation among the items and if the correlation 
is high, the Cronbach’s Alpha is likely to increase and vice versa. The Cronbach’s Alpha ranges from 
0 to 1 and the ‘Rule of Thumb’ requires the Cronbach’s Alpha value/reliability to be 0.70 or higher. If 
the value is less than 0.70, the correlation between the items is said to be low and the confidence level 
in the statistical analysis is going to be low as well. It can only be increased if the inter-correlations 
between the items are maximized. The Cronbach’s Alpha generated for this study is 0.75 and it must 
be understood that results obtained for this study are reliable, valid and acceptable. The general rule of 
thumb to describe the reliability of the statistical data using Cronbach’s alpha is as follows: 

Cronbach’s alpha Internal consistency

α ≥ .9 Excellent

.9 > α ≥ .8 Good

.8 > α ≥ .7 Acceptable

.7 > α ≥ .6 Questionable

.6 > α ≥ .5 Poor

.5 > α Unacceptable
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3. dATA AnAlYSIS, InTERPRETATIon And fIndInGS

The data analysis for this study is divided into three sub categories: head of schools, students and 
teachers. The following analysis will show the status and perception of the heads of schools, teachers 
and students and also assess the impact of values on the youth and the programs that are available in 
transmitting values to the youth.
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3.1 Heads of schools

The study emphasizes on the leadership role and attitude of the heads of schools while managing 
school activities and programs. The Head of the school should be a role model for teachers and 
students. “A fish rots from the head” is a popular saying in context to leadership and corruption. Once 
the head of the fish starts rotting, the body cannot be prevented from getting spoilt. If the leader is a 
person of integrity, there will be very less room for malpractice. The head of the school should lead 
with a positive and broad mind for improvement of the system and leave minimal room for mistakes/
loopholes. S/he should lead by example.

A common cause for corruption is weak leadership and hence weak administration. Good 
leadership is vital in fighting corruption. It is required not only to demonstrate and epito-
mize ethical conduct but also to bring changes in organizational culture that supports 
good values, promotes integrity and professionalism. Systems are as strong or as weak as 
the leaders. Leaders should lead the way.

Good leadership must be promoted as a good governance measure. Therefore, emphasis 
shall be placed on appointment of right people at the right place on the principle of meri-
tocracy through appropriate and robust recruitment and institutionalization of effective 
performance accountability systems.

 (National Anti-Corruption Strategy Framework, 2009)
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Figure 1: Number of respondents (Head of schools) by Dzongkhag

In order to have an equal representation of the sample, all the 20 Dzongkhags of Bhutan were selected. 
As shown in the Figure 1, a minimum of one head teacher (Gasa) and maximum of seventeen head 
teachers (Thimphu) were selected for the study. 

Figure 2: Gender representation (Heads of schools)

Out of the 100 heads selected for the study, the greater part of the participation was male (87%) with 
a female participation of only 13%. However, it must be also understood that while carrying out the 
sampling, the probability to have an equal selection of male and female is uncertain. 
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Figure 3: Teaching experience (Head of schools)

Figure 3 illustrates the teaching experience of the head of schools. Ninety-nine per cent of the heads 
of schools have a teaching experience of more than 5 years while just 1% has a teaching experience of 
less than 5 years. 

Figure 4: Nepotism and favoritism

Figure 4 above depicts whether the selection of teachers for attending training/workshop is based on 
their professional performance and not on personal preferences. It’s apparent from the figure above 
that an overwhelming majority of the head asserts that selection is purely based on professional 
performance. 44% of the heads of schools very strongly agreed on the non-existence of nepotism 
and favoritism in selecting teachers for training/workshop.  The same question had been posed to the 
teachers in the same school and 18% of the teachers have responded that selection is not based on 
professional performance.
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Figure 5: Attendance of the Head teacher in schools

The survey also proceeded to assess whether the heads of schools were doing justice to their attendance 
in the school. Though there is a 100% agreement to doing justice to their attendance in schools, 25% of 
the heads have expressed room for improvement. This is a strong indication that the heads of schools 
should be focusing more on the school administration and should not be distracted by other ad hoc 
activities. 

Figure 6: Usage of school resources

Similar results were obtained when the heads were asked if the school makes judicious use of the 
school resources or not. As shown in figure 6 above, 57% of the respondents very strongly suggested 
having made judicious use of resources, which promulgated that misuse of resources is reduced to a 
great extent but one cannot deny that misuse does happen and accountability, transparency and fixing 
responsibility measures have to be put in place and leaders have to lead by example.
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Figure 7: Academic performance vs transmission of values

It is important to frame a strong education policy in order to build productive citizens that display 
good moral values and ethics. Figure 7 shows 67% of the heads of schools conceding that the present 
education policy focuses more on academic performance leaving less scope for transmission of values. 
They regarded the present education policy as academic driven with sole focus on completion of 
the syllabus and meeting requirements, suggesting the need to review or change the present policy 
thereby focusing equally on transmission of values. 
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3.2 Students

As reiterated by our Fourth King, His Majesty Jigme Singye Wangchuck, “The future of our country, 
whether it is lifted high or brought down, lies in the hands of our younger generation”14. In order to 
shoulder this great responsibility, our future leaders need to be inculcated values of responsibility, 
integrity, transparency, equity, accountability, etc. 

14  Speeches of the 4th Druk Gyalpo Jigme Singye Wangchuck(2007). Immortal Lines: Thimphu:  Bhutan Times Ltd.
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Figure 8: Percentage of respondents by area

The participation for this survey consists of 30% of the schools located in rural areas and 70% of 
the schools located in urban areas (Figure 8). With rural-urban migration on the rise, there is more 
representation from the urban areas as compared to the rural areas.

Figure 9: Percentage of respondents by school grades

For the convenience of this study, students ranging from classes VII-XII were interviewed. There are 
almost equal representations from each grade (Figure 9). 
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Figure 10: Percentage of respondents by age

The age cohort of participating youth ranged from 11 to 20+ years with the majority of the respondents 
falling within the age of 13 to 19 years. 

The questionnaire for the students mainly focused on the following indicators: 

i. Knowledge on Corruption

ii. Values, 

iii. Societal influence/Peer pressure/Materialism, 

iv. Programs and 

v. Perception of teachers. 
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3.2.1 Knowledge on corruption

Figure 11: Knowledge on corruption

Although majority (87%) of the student respondents claimed to be aware of corruption, 13% of the 
respondents said that they were not aware of corruption. This is an indication to the Commission and 
other stakeholders to continue spreading awareness and emphasize on the greater role to be played by 
the citizens. One should also take into note how many of the students have actually understood the 
true concept of corruption and its damaging effects.

Figure 12: Class wise knowledge on corruption

It can be observed from the above class wise analysis (Figure 12) that the students’ knowledge on 

corruption advances as one climbs up the academic rung. How far one comprehends the concept of 

corruption is an entirely different matter and education is the key. 
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Figure 13: Area wise knowledge on corruption

Figure 13 shows that a high percentage of students in schools located in both rural and urban areas 
have knowledge about corruption but the knowledge is limited to what is in the textbooks, observation 
or communicated through media or forums in the school. 

Figure 14: Observation of corruption in the community

It is a matter of concern to learn that 57.5% of the respondents admit observing incidences of people 
engaging in corrupt acts in the community (Figure 14). This indicates that corruption does exist in 
every community, except that the forms and level of corruption may differ. The remaining respondents 
may not have observed corrupt acts or they may have been witness to such acts but may not be aware 
that the act is corrupt. Since society plays a very important role in moulding the behavior of an 
individual, observing corrupt acts on an occasional basis would have a very negative impact on the 
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mentality of the youth. This suggests that there is need to educate the community on the consequences 
of corruption and the importance of not being complacent. Ultimately, corruption results in gain by 
few individuals at the cost of many. 

Figure 15: Awareness on the consequences of corruption

70% of the respondents claim to be aware of the consequences of corruption, with 30% claiming 
ignorance (Figure 15). Corruption can have direct consequences as well as ripple effects with the 
impact mostly borne by the helpless citizens. Thus, there is still a strong need to educate the students 
on the consequences of corruption.

Figure 16: Responsibility as citizens

Figure 16 stresses on the important role of citizens in reporting acts of corruption. Though 90% of 
the respondents realize their role to report corrupts acts, it is very important to put that thought into 
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action. It is a common trend that people report incidences of corruption only when it impacts them 
and when they are the aggrieved party. The forgiving and complacent nature of Bhutanese people acts 
as a deterrence in the fight against corruption. 

Figure 17: Reporting corruption

Though we have seen a high percentage of students admitting their awareness on ‘corruption’, the 
percentage of students who know how to report an act of corruption is very low. Figure 14 showed 
57.5% of respondents having witnessed or observed corruption in their community, but the survey 
results show 76.2% of respondents not knowing how to report such acts. In such a scenario, a serious 
awareness to sensitize and educate the general public is felt for greater citizen participation in the anti-
corruption efforts. 

3.2.2 Values

Apart from assessing the awareness and knowledge of the student respondents on corruption, this 
survey aimed at assessing whether the youth in Bhutan imbibe values that will enable them to refrain, 
resist and ultimately prevent corruption.

The study aimed to assess the kind of values imbibed by the youth and its impact on their daily life. 
The questionnaire was developed keeping in view the importance of values in youth, especially those 
of integrity, honesty, transparency, accountability, leadership, responsibility, fairness, etc. in the youth. 
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Figure 18: Honesty/Integrity 

Many individuals have or would experience similar situations. How they have reacted or would react 
to the situation exemplifies their level of integrity. The level of truthfulness in answering this question 
will also test their integrity. Asking this question to the respondents also has another motive of 
touching upon the respondents’ conscience when faced with similar situation in future. It would also 
determine their actions in the long run. The results show 25.2% of the student respondents agreeing 
to the statement and 8% indecisive. How far the rest of the respondents will actually behave in such 
circumstances will test their actual integrity.

After buying some things from a shop, the shop keeper returns the change/money that is more than 
what you have actually paid him/her you would quickly pocket it and walk out.

Class Very strongly 
agree

Strongly 
agree Agree don’t 

know disagree Strongly 
disagree

Very strongly 
disagree Total

VII 11.5% 5.6% 14.1% 9.3% 20.8% 9.3% 29.3% 100.0%
VIII 9.2% 5.6% 18.6% 8.9% 21.1% 6.7% 30.0% 100.0%
IX 10.5% 5.0% 17.0% 5.2% 22.8% 9.9% 29.6% 100.0%
X 13.2% 6.2% 17.9% 9.1% 17.1% 7.1% 29.4% 100.0%
XI 15.4% 10.4% 16.8% 6.5% 19.0% 5.4% 26.5% 100.0%
XII 13.7% 5.3% 17.3% 9.5% 17.3% 3.5% 33.5% 100.0%
Total 12.0% 6.2% 17.0% 8.0% 19.8% 7.2% 29.7% 100.0%

Table 3: Class wise analysis of Integrity

Table 3 above shows the relationship between the class and the integrity level of the respondents with 
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regards to returning the extra amount if unknowingly paid.  The above statistics reveal that as the 
students proceed towards higher classes, increasing number of students were willing to compromise 
on their integrity ‘OR’ they were extremely honest in answering the questionnaire.  

Figure 19: Level of Sincerity

SUPW is the time when a student gets to contribute in his/her little ways to help develop the school. 
Through involvement in SUPW, one develops values of team spirit, sense of belonging, dignity of 
labour, contributing to greater goodness, self discipline, etc. What one usually observes during SUPW 
is that most students have to be made to work instead of being responsible, taking initiatives and doing 
the work to the best of their ability. This is also reiterated by the survey findings where 49.15% of the 
student respondents agree with the statement.

during the SuPW (Socially useful Productive Work) periods, you work because the teacher is watching 
over you and if you don’t work, you get low grades

Class Very strongly 
agree

Strongly 
agree Agree don’t 

know disagree Strongly 
disagree

Very strongly 
disagree Total

VII 13.5% 7.9% 25.9% 3.4% 23.4% 8.5% 17.5% 100.0%
VIII 12.8% 10.3% 18.1% 3.3% 23.3% 14.7% 17.5% 100.0%
IX 15.4% 8.9% 19.4% 3.7% 20.4% 10.7% 21.5% 100.0%
X 20.3% 12.1% 24.4% 1.8% 16.2% 11.2% 14.1% 100.0%
XI 19.7% 10.4% 25.4% 1.4% 15.4% 9.7% 17.9% 100.0%
XII 19.4% 10.6% 23.6% 2.1% 15.1% 8.5% 20.8% 100.0%
Total 16.6% 10.0% 22.6% 2.7% 19.3% 10.6% 18.2% 100.0%

Table 4: Class wise level of sincerity



Report on “Integrity and Value Education in Schools” 2012

30

In order to find out the association between the class and the level of sincerity of the student even in 

the absence of supervision, a cross tabulation was run out. Table 2 above shows that when comparison 

was made, majority of the senior students admit that they would work only under supervision and 

to get better grades. This statistics above also reflects the societal values and civic sense of individuals 

which would also have long term impact when one joins the world of work. 

The above result also questions the true sense of volunteerism in the Bhutanese youth. Youth like to 

compete and participate for causes to obtain grades and certificates rather than for the cause itself. One 

will also have to look into the role of parents and teachers. To cite an example, in order to encourage 

the child to study hard, the parent promises toys, trips to foreign countries, electronic gadgets, etc. In 

actuality, children should be encouraged to study to obtain knowledge and not for all these monetary 

benefits.

Figure 20: Integrity/Sincerity/Responsibility

Integrity is our actions in the absence of supervision. It is doing the right thing even under extreme 
temptation and opportunity. It is quite heartening to learn that 64% of the respondents assert that they 
are generally well behaved even in the absence of supervision. 32% of the respondents realize the fact 
that they need to improve. It is of utmost importance that the youth realize that in life, one cannot be 
under constant supervision. How one behaves in the absence of supervision determines the level of 
integrity of an individual and determines the reliability and level of trust others place in him/her.
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You are generally well behaved only when you are watched over either by parents or teachers

Class Very strongly 
agree

Strongly 
agree Agree don’t 

know disagree Strongly 
disagree

Very strongly 
disagree Total

VII 11.0% 6.8% 17.5% 5.4% 29.9% 11.5% 18.0% 100.0%

VIII 8.3% 7.2% 16.7% 5.0% 24.4% 13.1% 25.3% 100.0%

IX 10.2% 6.8% 15.7% 5.2% 23.6% 12.8% 25.7% 100.0%

X 8.5% 5.0% 19.4% 4.4% 24.4% 14.1% 24.1% 100.0%

XI 6.8% 4.7% 15.4% 2.9% 20.1% 16.8% 33.3% 100.0%

XII 7.0% 4.9% 16.5% 2.1% 15.5% 16.9% 37.0% 100.0%

Total 8.8% 6.0% 16.9% 4.3% 23.4% 14.0% 26.6% 100.0%

Table 5: Class wise level of integrity/sincerity/responsibility

Majority of students from the higher classes have responded that they are well behaved even in the 

absence of supervision.  As shown in Table 3 above, a total of 62.6%, 70.2%, and 69.4% of the respondents 

from class X, XI and XII respectively disagreed with the above statement depicting improvement in 

sincerity, responsibility and integrity, and improvement in the ability to distinguish right from wrong.  

Figure 21: Accountability

Fixing accountability improves responsibility and such values need to be inculcated at a very young 
age. Children whose parents demand accountability will demand the same from others. 

From the above graph, 39.95% of the students explain to their parents on how they have spent the 
money and take responsibility to return the cash balance. Besides, many agree with 14.05% and 23.9% 
strong agreement and agreement respectively. Only a marginal group of 5.05% disagree very strongly 
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and does not necessarily seek responsibility to be honest and accountable.

Class Vs. Accountability

Your parents give you some money to go shopping. upon your return, you explain to your parents on 
how much you spent, how you have spent the money and return the balance

Class Very strongly 
agree

Strongly 
agree Agree don’t 

know disagree Strongly 
disagree

Very strongly 
disagree Total

VII 31.0% 13.5% 28.7% 6.2% 8.7% 4.2% 7.6% 100.0%

VIII 35.8% 16.7% 21.4% 6.1% 9.4% 4.7% 5.8% 100.0%

IX 40.3% 12.0% 27.5% 3.4% 7.6% 3.9% 5.2% 100.0%

X 43.5% 15.0% 22.1% 3.8% 10.6% 2.1% 2.9% 100.0%

XI 50.2% 11.5% 21.9% 2.9% 7.2% 3.6% 2.9% 100.0%

XII 41.5% 15.5% 20.4% 2.5% 9.2% 5.6% 5.3% 100.0%

Total 40.0% 14.0% 23.9% 4.2% 8.8% 4.0% 5.0% 100.0%

Table 6: Class wise level of Accountability

Chi-Square Tests
Value df Asymp. Sig. (2-sided)

Pearson Chi-Square 60.672a 30 .001
n of Valid Cases 2000

Table 7

It is evident from the above figures that as children attend higher education, they tend to become 
more responsible and are accountable for their actions with students in classes X-XII having a higher 
percentage of responses with ‘very strongly agree’ and ‘strongly agree’. The association is strong as the 
chi-square test shows significance level of almost equal to zero (.001) and supports the hypothesis of 
increased accountability as one proceeds to higher classes.

The chi-square test is found out for the cross tabulation run in the table above. Chi-square technique 
is used to determine whether there is a statistical significant association or difference between the two 
variables. The rule of thumb is that the relationship is significant if the significant level is less than or 
equal to the critical level 0.05.  For this study, a Two-Sided or Two-Way chi-square is used. The two-way 
chi-square tests whether the distribution of the frequencies in the categories in one variable depends on 
which category of the other variable that we examine.  The association between the class and the level of 
accountability is strong as the chi-square test shows statistical significance level of .001 which is lower 
than the critical level 0.05 and supports the hypothesis of higher the class, better the accountability.  
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Figure 22: Lying vs Integrity

Honesty is a core quality that plays a vital role in shaping a character of any person. The students were 

tested on the level of honesty by stating that one would lie to their own parents and teachers to get out 

of a difficult situation. It is found that 49.25% of students would lie to their parents and teachers to 

get out of a difficult situation as compared to the 42.55% of the respondents who would not lie under 

such circumstances. The statistics reveal that majority of respondents are not very honest and they 

would lie to fix up their problems. These tendencies can be risk factors for inclination towards corrupt 

thoughts and actions in the latter part of their lives as one can tend to fix problems illegitimately.

You would lie to your parents and teachers to get out of a difficult situation

Class Very strongly 
agree

Strongly 
agree Agree don’t 

know disagree Strongly 
disagree

Very strongly 
disagree Total

VII 12.7% 7.6% 18.6% 9.6% 21.7% 7.3% 22.5% 100.0%
VIII 10.6% 5.8% 23.3% 7.8% 17.2% 12.5% 22.8% 100.0%
IX 15.2% 8.6% 23.6% 7.1% 18.6% 6.8% 20.2% 100.0%
X 12.9% 12.1% 30.6% 8.5% 15.9% 7.1% 12.9% 100.0%
XI 16.1% 13.3% 32.3% 8.6% 12.2% 4.3% 13.3% 100.0%
XII 14.4% 10.9% 31.7% 7.7% 11.6% 7.7% 15.8% 100.0%
Total 13.6% 9.5% 26.2% 8.2% 16.6% 7.8% 18.2% 100.0%
Table 8: Class wise analysis of lying vs Integrity
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Chi-Square Tests
Value df Asymp. Sig. (2-sided)

Pearson Chi-Square 88.147a 30 .000
n of Valid Cases 2000

Table 9

As depicted in Table 8 and 9 above, there is no correlation between the class and the honesty level of 

the students. As a result, our hypothesis is proven wrong whereby the class level of the student has 

a negative impact on the level of honesty.   Though they may tell lies occasionally to their parents to 

get out of a difficult situation as they grow up, in actuality they will not resort to lying.  In fact, their 

honesty level is going to improve as the two-way chi-square test shows the statistical significant level 

at .000 which is lower than 0.05.   

Figure 23: Trust 

Parents are the role models whom the children look up to. The values parents’ exhibit will be replicated 
by the children. A person who keeps his word will be looked up to by his friends and other counterparts. 
It is elevating to learn that 74% of the respondents have parents who keep their promise or explain the 
reasons if at all they are not able to do so.  On the downside, it is a cause of concern to have 15% of 
the respondents whose parents are not good role models. One can imagine what a devastating effect 
this would have on the mentality and conduct of the children, especially when you are not able to have 
faith in your own parents.  Thus, it is very important for parents to learn that in order to expect good 
behavior from their children; one should display good behavior, act responsibly and garner the trust 
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of the children.

It is also equally important for teacher to exhibit these values since students spend an majority of their 
time with teachers in the schools.

Figure 24: Care for property

Values of taking care of property; be it one’s own or others have to be imbibed in children at a very 
young age. Even in adult hood, you notice the same behavior being practiced. Some public servants 
take care of government property the same way they would take care of home property. Some don’t, 
especially while dealing with office equipments, furniture, facilities, etc. 

In Bhutan, most social services are provided free of cost, especially health and education. When 
free services are available, people tend to take things/facilities for granted and are very careless since 
breakage/wastage does not affect individual pockets. E.g., school text books, stationeries, furniture, 
medicine, street lights, etc. As a saying goes, “If one takes care of the cents, the dollars will take care of 
themselves”. If every citizen takes care of the facilities provided and if wastage is minimal, government 
expenses will be reduced to a great extent.

In response to this question, 71% has responded that they take care of school property the same 
way that they take care of home equipment. 25% have honestly admitted that they take better care 
of personal property which in actuality is a common trend not only amongst young minds but even 
among the adults.
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Figure 25: Cronyism

To further assess the values in youth, the study assessed respondents on whether they would be willing 
to lie/bribe/go to somebody with influence for help in order to get admission in a better school. It’s 
not surprising to learn, especially in a close knit society like ours to seek favor in times of need. 
43% of the respondents, without hesitation, are willing to lie/bribe/use influence to get admission 
in a better school. It can be construed that while the system of admissions are followed, there is a 
question on transparency and fairness in admission procedures. The very fact of willingness of some 
respondents to use influence suggests that such practices are prevalent in the system and most of the 
time, such approaches actually get things done. One must be mindful of such trends and its impact on 
the psychology of the younger generation and it can paralyze the systems in place.

Simultaneously, it is also encouraging to note that most school admissions in Bhutan are based on 
merit and carried out in a fair manner. To support this, we have 47% of the respondents who disagree 
to the statement.  
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If it was the only way to get admission into a better school, you would be willing to lie/bribe/go 
to somebody with influence for help

Class Very strongly 
agree

Strongly 
agree Agree don’t 

know disagree Strongly 
disagree

Very strongly 
disagree Total

VII 13.2% 6.8% 18.6% 8.2% 27.9% 7.3% 18.0% 100.0%

VIII 11.1% 6.7% 21.4% 10.3% 20.0% 10.8% 19.7% 100.0%

IX 10.7% 7.1% 27.0% 9.2% 16.2% 11.0% 18.8% 100.0%

X 13.8% 7.6% 23.8% 10.6% 18.8% 7.1% 18.2% 100.0%

XI 14.0% 9.0% 22.6% 10.4% 18.3% 6.8% 19.0% 100.0%

XII 12.7% 11.6% 21.8% 10.6% 15.8% 8.5% 19.0% 100.0%

Total 12.5% 8.0% 22.6% 9.8% 19.6% 8.7% 18.8% 100.0%

Table 10: Class wise attitude towards bribery and cronyism

Is class associated with influencing somebody for help by offering a bribe or lying? Is the level of class 

directly proportional to the degree of corruption? Table 10 above shows that as the student proceeds 

towards higher classes, they are willing to lie/bribe somebody with influence for help as compared 

to the students in the lower classes that are willing to resist and refrain from bribing and lying. The 

results raise serious concerns as it depicts the societal trends and its impact on the psychology of the 

younger/future generation. 45.6% of the respondents from class XI would be willing to bribe while 

44.1% would still refrain from bribing somebody. Similarly, a total of 46.1% respondents from class 

XII confess that they will bribe as compared to the 43.3% that wouldn’t bribe or lie to get admission 

into a better school. 

Figure 26: Misuse of office resources
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Misuse of office resources can be misuse of time, vehicles, cash, authority, internet facilities, photocopy 
and printing facilities, etc. Most Bhutanese are of the notion that upon working in a government 
office, one is entitled to the privileges of working in that organization, especially when it comes to 
using office resources for personal consumption. In the past, misuse of office resources was rampant, 
but due to rigorous measures, we notice through the survey that such misuse has reduced to a great 
extent. However, results confirm the existence of such misuse as 51% of the student respondents admit 
observing such misuse of office resources-resources that are meant for the benefit of the public being 
used by few individuals for personal consumption. As parents, when one misuses office resources, 
children observe this conduct whereby they think that such acts are acceptable and will learn and 
continue with this trend in future.

One initiative worth mentioning is the ‘No Government vehicle’ policy of Druk MSS, a private school 
in Thimphu, the capital city of Bhutan. The policy of the school does not allow students to be dropped 
and picked up in government vehicles and it is strictly being implemented. Such initiatives not only 
prevent misuse of public resources but also convey a message to the students and the public alike that 
misuse of resources is corruption and that corruption is wrong.

Figure 27: Misuse of Government property and resources- area wise

Figure 27 above assesses the scale of unethical acts of parents who work as public servants in urban 
as well as rural areas. According to this assessment of parents through the students, students in urban 
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areas are more exposed to misuse of government property than those in rural areas thus indicating 
that parents in the urban areas sets a bad example through their acts to their children, which is morally 
and ethically wrong. This may be due to more interaction with government officials in the urban areas 
as compared to those in the rural background.

Chi-Square Tests

Value df Asymp. Sig. (2-sided)
Pearson Chi-Square 44.278a 6 .000

No. of Valid Cases 2000

Table 11: Misuse of government properties and resources

The statistical significance test in Table 9 above shows that the rural government official are more 

corrupt than their counterparts in the urban places at the significant level of .000.  It may be because 

there is apparently lesser ‘watchdogs’ and thus lesser risk for exposing such acts in rural areas than in 

urban areas.

3.2.3 Societal influence/Peer pressure/Materialism

Ever since Bhutan came out of isolation in the 1960s, implications such as consumerism and materialism 
has seeped in along with the benefits of development leading to selfish, greedy and manipulative 
human behavior. Societal and peer influence has positive as well as negative effect on the youth’s 
behavior and mentality and also on imparting/imbibing values. 

Figure 28: Peer influence
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During adolescence, parental guidance along with peer influence is an important factor that makes or 
breaks an individual. 55.6% of the respondents disagree with the above statement indicating that they 
are able to distinguish between what is right/wrong and have the ability to say ‘No’ when faced with 
a dilemma. 38% of the respondents agree that they break school rules because they couldn’t say ‘No’ 
to their friends.  The root causes of corruption being poor moral values, greed and social pressure, 
individuals should imbibe values that will be able to stand up against peer and social pressure and 
refrain from indulging in unethical acts.

Figure 29: Societal influence

In today’s world, one has to lie or cheat at least occasionally in order to do well in life

Class Very strongly 
agree

Strongly 
agree Agree don’t 

know disagree Strongly 
disagree

Very strongly 
disagree Total

VII 14.4% 9.9% 20.8% 7.9% 22.5% 10.4% 14.1% 100.0%
VIII 11.4% 10.6% 27.8% 9.4% 15.0% 10.8% 15.0% 100.0%
IX 14.7% 12.3% 24.6% 8.6% 18.6% 7.9% 13.4% 100.0%
X 22.1% 12.9% 25.6% 10.0% 10.3% 7.1% 12.1% 100.0%
XI 18.6% 17.2% 26.5% 6.1% 7.5% 6.8% 17.2% 100.0%
XII 18.3% 10.9% 31.3% 7.7% 10.9% 5.3% 15.5% 100.0%
Total 16.4% 12.2% 25.9% 8.4% 14.6% 8.2% 14.4% 100.0%

Table 12: Class wise analysis of societal influence
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Figure 30: Area wise analysis of societal influence

Figure 30 above shows 54.4% of the respondents agreeing that in order to do well in life, one has to lie or 
cheat occasionally. This is a strong indication that values of honesty, fairness, trust, etc. is deteriorating 
and being observed and accepted by our future generation. When the data was segregated class wise, 
it is also observed that the agreement level increases from 45.1%, to 49.8%, 51.6%, 60.6%, 62.3% and 
60.5% as one progress to higher classes. Data also reveals that the agreement level to this statement is 
higher in urban areas with 59.4% agreement as compared to 42.7% agreement from students studying 
in rural schools.

A common Dzongkha saying which states, “Shing tharm tsha ley dap, mi thram gey tha gu ney”, 
meaning that a straight tree would be felled from its root, a straight person’s calves will be harmed also 
reiterates the societal mindset that regard shrewd and manipulative human attributes as ‘smart’ but 
honest human trait as ‘stupid’. Thus, it is very important that this traditional mindset be changed and 
people are appreciated for being honest and upholding integrity.



Report on “Integrity and Value Education in Schools” 2012

42

Figure 31: Peer influence and materialism 

This study examines whether the economic wellbeing of students in terms of possessing expensive 
bags, good clothes, etc has any influence on the psychological well being of other students who are 
not able to afford similar items. 41% of the respondents agree that they would feel inferior/ unhappy if 
their parents are not able to provide luxury items which their peers carry. It is also heartening to note 
that more than 56% of the respondents are happy with what their parents’ provide. 

However, it points out that such negative influence can attribute risk behaviors like desiring to possess 
similar items, managing such items through unhealthy practices and indulging in illegal means to cope 
up with such demands. Peer pressure and materialism has become a key component in influencing the 
way of life of the youth. Children always want to emulate their peers. In most cases, children pressurize 
parents to provide the things that their friend has, sometimes prompting parents to resort to corrupt 
practices. 

There are instances in Bhutan where children have refused to be dropped in smaller cars and have 
pressurized their parents to purchase expensive vehicles to maintain the status quo. Children’s demand 
for expensive phones and electronic gadgets are also on the rise.   

Without intent, teachers also play a role in discriminating among students. To cite a case example; 
upon completion of the summer/winter vacation, most teachers would ask their students on how 
they have spent their vacation. Some would have spent it helping their parents at the farm, some 
would have earned some pocket money breaking stones by the roadside, some would have aimlessly 
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roamed the town, and some would have travelled to foreign countries. Who would be most admired 
by teachers and students alike? Well, certainly the one having travelled outside. It is possible that the 
children breaking stones by the roadside and the children helping parents on the farm would have 
imbibed more values than their counterparts. Thus, it is important for teachers not to sideline those 
students and to give them the attention they deserve. Because of the societal attitude and the prevailing 
mentality of most Bhutanese, those students breaking stones to make an extra income might not even 
reveal that they were meaningfully engaged in such activities.

Figure 32: Reporting an unethical act

‘Fighting corruption is a collective responsibility’, is one of the slogans of the ACC, Bhutan. ‘If you care, 
you will dare’ is another. But do people actually report acts of corruption even if they are witness to 
one? Most acts of corruption go unreported because both the parties would have benefitted at the cost 
of the public. People report acts of corruption only if they are the victims or when they want to settle a 
past grudge/grievance. Complacency and the forgiving attitude of Bhutanese is one of the weaknesses 
in the fight against corruption. The attitude of the Bhutanese that ‘it does not matter until it causes 
harm to me’ is another weakness of our system.

Even in school, student mates notice their friends engaging in unethical acts, but do they report? 51% 
of the respondents agree that they would not report to the concerned authority if they noticed their 
friend cheating in the exams, 15% would not know what to do and 34% feel that they would report. 
But, would they actually report when confronted with the actual situation? 
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You notice your friend cheating in the exams, you would report to the teacher/principal, on your own 
initiative

Class Very strongly 
agree

Strongly 
agree Agree don’t 

know disagree Strongly 
disagree

Very strongly 
disagree Total

VII 19.4% 8.2% 22.5% 9.3% 22.8% 5.9% 11.8% 100.0%
VIII 11.9% 9.4% 19.4% 13.1% 25.3% 7.5% 13.3% 100.0%
IX 13.1% 4.7% 16.0% 14.1% 28.0% 9.4% 14.7% 100.0%
X 8.5% 3.8% 15.6% 14.1% 29.7% 9.1% 19.1% 100.0%
XI 9.3% 5.4% 16.1% 19.0% 24.4% 8.2% 17.6% 100.0%
XII 2.5% 3.9% 11.6% 19.7% 31.7% 8.8% 21.8% 100.0%
Total 11.2% 6.0% 17.1% 14.6% 26.9% 8.2% 16.1% 100.0%

Table 13: Class wise analysis of reporting an unethical act

At a younger age, children act on impulse. Being innocent, they do not think of the consequences of 

being truthful and are quite forthcoming. As they grow older, they are more conscious about being 

a part of the group and do not like being singled out. The findings reveal that as one climbs up the 

academic rung, one would not want to report an unethical act even if they are witness to one. This 

might be due to fear of losing one’s peers or fearing the repercussions of peer attack. Another reason 

for ‘not reporting’ may also be influenced by altruism especially when the consequence on the culprit 

is bound to be harsh. 

One also must be mindful that if the reporting of the unethical act is for the benefit of the greater good, 

one should not shirk from this responsibility. In most scenarios, as the values and norms of society are 

undermined in the face of rapid lifestyle changes in a fast developing country, people tend to become 

individualistic and lose their sense of responsibility and care less about the environment around them.

3.2.4 Program

With the infusion of ‘Educating for GNH’ in the schools, there are numerous programs such as 
meditation and religious course like ‘Choeshed lekrim’ in addition to blending values through classroom 
teaching as well as extra-curricular activities.  Thus, this study aimed to find out the programs that are 
infused in the schools and assess the values imbibed through such programs. 
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Figure 33: Meditation 

Meditation is an effective way to calm the mind and gain focus. Some teachers use it as a tool to gain 
the attention of the students. More than 85% of the respondents are experiencing the positive impact 
of meditation while 10% feel that more can be done to train the mind.

Figure 34: Religion

In the past, religion was very effective in keeping majority of the people on the right track. Presently, 
it is being noticed that few people have no remorse over inflicting pain on others, harming others for 
personal gain, desecrating ancient monuments like stupas, vandalism, burglary, etc.  Religion teaches 
individuals about the cause-effect relationship. The survey reveals 79% of the respondents saying that 
religion makes them think twice before engaging in unethical acts with stronger agreement as the 
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students progressed to the senior classes. 

Religion plays an important role in my daily life and guides my decisions (Example; decision before 
harming somebody, stealing, abusing drugs, cheating, lying, etc.)

Class Very strongly 
agree

Strongly 
agree Agree don’t 

know disagree Strongly 
disagree

Very strongly 
disagree Total

VII 29.3% 16.6% 24.8% 4.5% 9.6% 5.4% 9.9% 100.0%
VIII 36.9% 16.1% 21.9% 6.1% 6.1% 4.2% 8.6% 100.0%
IX 38.2% 17.3% 24.1% 5.0% 3.7% 3.7% 8.1% 100.0%
X 43.2% 21.2% 15.9% 4.4% 4.4% 2.1% 8.8% 100.0%
XI 48.0% 22.2% 17.6% 1.8% 4.3% 2.2% 3.9% 100.0%
XII 56.0% 16.9% 12.3% 4.2% 3.2% 2.8% 4.6% 100.0%
Total 41.2% 18.2% 19.8% 4.4% 5.3% 3.4% 7.6% 100.0%

Table 14: Class wise analysis of impact of religion

Chi-Square Tests

Value Df
Asymp. Sig. 

(2-sided)
Pearson Chi-Square 1.043E2a 30 .000

N of Valid Cases 2000

Table 15

The study shows that religion does play a very vital role in shaping the life of every student as majority 

of students agreed that their decisions on being honest, truthful and in keeping away from the social 

vices and other bad inclinations were influenced by religion. This influence is found greater for the 

students from the higher classes indicating that they have developed a better understanding of the 

surrounding around them through the foundation laid during schooling days. It highlights that the 

education on religion through classroom lessons, practice in schools and at home has a great influence 

over shaping the behavior of children. Religion in every society is the foundation of norms, values and 

cultures. 

As they move towards higher classes, the number of youth benefited from religious beliefs in guiding 

their decision and its benefits is found to be very significant with the statistical significance level of 

.000 as shown by the chi-square test table above. 
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Figure 35: Religious Discourse

Do the students attend the religious discourse program mainly to avail a certificate which will be an 
addition to their portfolio, and not to learn the actual essence of the program? The survey reveals 39% 
of the respondents admitting that they attend the Choeshed Lekrim to avail a certificate or because 
they have been compelled to attend. The study also reveals a positive feedback with 51% disagreeing 
with the above statement and pointing out that they attend the program out of genuine interest and to 
become better individuals.

You participate in school programmes like ‘Choeshed lekrim’ to avail a certificate or on compulsion.

Class Very strongly 
agree

Strongly 
agree Agree don’t 

know disagree Strongly 
disagree

Very strongly 
disagree Total

VII 14.6% 6.8% 22.5% 12.4% 23.1% 9.0% 11.5% 100.0%
VIII 10.8% 6.7% 19.2% 11.9% 24.7% 9.7% 16.9% 100.0%
IX 11.3% 7.9% 22.3% 11.3% 23.6% 10.2% 13.6% 100.0%
X 11.2% 6.5% 20.9% 10.3% 21.8% 10.6% 18.8% 100.0%
XI 9.3% 7.9% 18.3% 5.0% 26.5% 14.0% 19.0% 100.0%
XII 8.8% 6.7% 17.6% 8.5% 19.4% 11.6% 27.5% 100.0%
Total 11.2% 7.0% 20.3% 10.2% 23.2% 10.7% 17.4% 100.0%

Table 16: Class wise perception towards Religious discourse

As depicted in Table 16 above, most of the youth in Class XI (59.5 %) and XII (58.5%) disagree with 
the statement and convey that their participation in school programs like ‘Choeshed Lekrim’ is not 
to avail a certificate or on compulsion. As learnt from Table 10 and 11, their participation in school 
progams such as ‘Choeshed Lekrim’ would be to refine their thinking, cultivate good thoughts and be 
better human beings. So, participation in such programs would ultimately guide their decision and 
resist getting involved in unethical activities. Thus, the analysis shows that the decision of the youth to 
participate in school programs is correlated with the level of class. 
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3.2.5 Perception of teachers

Teachers are the second parents and role models to students. “A teacher cannot demand respect, but 
should earn respect”. How the teacher conducts oneself has a great impact on the values that the students 
uphold. One should display the same values and behavior in front of and in absence of students. This will 
test the integrity of the teacher. A teacher should always remember that children are watching them and 
that his/her behavior should be in conjunction with what s/he preaches. S/he should remember that they 
are dealing with delicate human minds and be very mindful with words and actions.

Figure 36: Favoritism/Nepotism

From figure 36, one can observe that 49% of the student respondents disagree with the statement and 
41% of the respondents agree with the statement. While strategies are being implemented to help the 
economically disadvantaged students and majority of the students receive equal treatment, there is 
much room for one to be mindful and improve upon. 

The act that teachers are partial toward students whose parent are rich and hold important positions 
depicts that favoritism/nepotism is prevalent in our society which can undermine the value of 
education and be detrimental in the fight against corruption.
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Figure 37: Unnecessary collections

Do teachers collect cash/kind from students? The survey reveals more than 80% of the respondents 
answering that teachers do not collect unnecessary contributions in cash/kind. But we should not 
ignore the fact that 14% of the respondents are of the opinion that teacher do collect unnecessary 
contribution. 

Figure 38: Area wise analysis on unnecessary collections

Figure 38 above shows the relationship between the area and collection of unnecessary contribution in cash or 
things by the teachers. Our general hypothesis is that teachers in remote parts of the country collect unnecessary 
contribution as compared to the teachers in urban areas. However, our hypothesis is proven wrong as the 
percentage of respondents showing more unnecessary collection by teachers is higher in urban areas. 

Such unethical behavior by role model teachers promotes distrust and loss of respect in young minds 
which may be replicated by the students later on in life. 
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Figure 39: Transparency and management of school fund

Transparency at school and in the work place promotes trust, boosts fairness and promotes 
accountability. The study reveals 82% of the respondents being aware on the utilization of school funds. 
However, one cannot neglect the fact that 13% of the respondents feel that they are left in the dark and 
things should be done in a more transparent manner. To minimize corruption and to promote trust, 
every initiative/activity should be carried out in an accountable and transparent manner.

Figure 40: Fairness

Is the policy of fairness being promoted or are there discrepancies when confronted with conflict 
situations? With a 44% agreement and a 49% disagreement, the study reveals an almost equal 
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percentage of respondents experiencing/witnessing fair as well as unfair judgment/treatment. Ideally, 
teachers are expected to promote and apply the principles of fairness and being just. How schools and 
teachers deal with matters under such circumstances demonstrates and teaches young minds whether 
the world is a fair place or otherwise, and accordingly sets the course of direction for the future young 
minds.

Figure 41: Equality

Do the teachers give equal attention to all students irrespective of their performance or are the teachers 
more attentive to those who are performing well? 61% of the students agree that teachers are more 
attentive to students who perform well in studies which in actuality should be the other way round. 
Though many schools are putting in a lot of effort to take remedial classes for those who are weak in 
studies, the above result is a reminder that more initiatives have to be taken in this area.

Figure 42: Area wise perception on fairness and equality
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The survey results also show that 28.2% of the students in urban schools very strongly agreeing to this 
statement as compared to the 19.5% strong agreement from rural schools. One also cannot deny the 
fact that the classroom strength in urban schools exceeds the admissible limit leaving the teachers less 
room and time for equal guidance. 

Correlation

Class
Do you know how to report an act of 
corruption?

Class Pearson Correlation 1 .077**

Sig. (2-tailed) .001

N 2000 2000

Do you know how to re-
port an act of corruption?

Pearson Correlation .077** 1

Sig. (2-tailed) .001

N 2000 2000

** Correlation is significant at the 0.01 level (2-tailed).

Table 17: Correlation between the class and the reporting of corruption 

Table 17 illustrates the correlation between the class and reporting of a corrupt act if they were witness 
to one. Correlation is a statistical technique used to find a relationship or the association between two 
variables. It tells us how two things relate to each other. In fact, correlation has to be between -1 and 1. 
A correlation of -1 suggests a perfect linear negative association between two variables. A correlation 
of 0 means there is no association between these variables whatsoever. A correlation of 1 means a 
perfect positive linear association. 

According to our findings, there is no association between the class and reporting of a corrupt act. 
It is shown by Beta (.077) and is almost near to 0. This shows that the level of class does not have an 
impact on reporting an act of corruption. However, one should be made aware that despite the zero 
correlation or having no relation between the two, in reality, there does exist a relationship because the 
significant level shows 0.01 which is lower than the critical level 0.05. Therefore, as the students go to 
higher classes, they are likely to report an act of corruption. 
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Correlations

After buying some things from 
a shop, the shop keeper returns 
the change/money that is more 
than what you have actu-
ally paid him/her, you would 
quickly pocket it and walk out.

Religion plays an im-
portant role in my 
daily life and guides 
my decisions (Eg., de-
cision before harming 
somebody, stealing, 
abusing drugs, cheat-
ing, lying, etc.)

After buying some things 
from a shop, the shop keeper 
returns the change/money 
that is more than what you 
have actually paid him/her, 
you would quickly pocket it 
and walk out.

Pearson 
Correlation

1 -.031

Sig. 
(2-tailed)

.160

N 2000 2000

Religion plays an important 
role in my daily life and 
guides my decisions (Eg., 
decision before harming 
somebody, stealing, abusing 
drugs, cheating, lying, etc.)

Pearson 
Correlation

-.031 1

Sig. 
(2-tailed)

.160

N 2000 2000

Table 18: Correlation between the level of honesty/integrity and the impact of religion

As shown in Table 18 above, the study shows a negative correlation between the honesty level of the 
students and religion (B, -.031). The analysis concludes that under normal circumstances, religion 
might play a role in guiding the decisions of the student, but under tempting circumstances, religion 
gets sidelined. Thus, we can come to the conclusion that despite the rigorous religious course, its impact 
on the honesty level will be minimal. Correlation is significant at the level 0.16 which is greater than 
0.05 and it can be understood that there is a weak significant level. The impact of religion on the level 
of honesty may also be influenced by the teaching methods and related examples. The traditional way 
of teaching may not appeal to the youth, thus promulgating the concerned agencies and individuals to 
adapt communicating of moral values to the contemporary method/way of teaching.
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Correlation

You complete a 100 metres run on 
a Sports Day and came second but 
the sports coach mistakenly awards 
you the first position and your friend 
whom you know came first is not 
sure about it. You would keep silent 
and take the first prize.

Religion plays an im-
portant role in my daily 
life and guides my de-
cisions (Eg., decision 
before harming some-
body, stealing, abusing 
drugs, cheating, lying, 
etc.)

You complete a 100 me-
tres run on a Sports Day 
and came second but the 
sports coach mistakenly 
awards you the first po-
sition and your friend 
whom you know came 
first is not sure about it. 
You would keep silent 
and take the first prize.

     Pear-
son Cor-
relation

1 -.079**

     Sig. 
(2-tailed)

.000

     N 2000 2000

Religion plays an im-
portant role in my daily 
life and guides my deci-
sions (Eg., decision be-
fore harming somebody, 
stealing, abusing drugs, 
cheating, lying, etc.)

    Pear-
son Cor-
relation

-.079** 1

   Sig. 
(2-tailed)

.000

    N 2000 2000

** Correlation is significant at the 0.01 level (2-tailed).

Table 19: Correlation between religion and honesty/integrity

The effectiveness of religious discourse is also assessed by comparing the honesty level of the students 
through presentation of a case scenario and asking them whether they would uphold their integrity. 
The analysis in Table 19 above depicts that religion has got no relation with upholding integrity and 
honesty. In fact, there is negative relationship between religion and the confession of truth by the 
student (B, -.079). Findings reveal that a student would continue with such trend even upon attending 
rigorous religious discourse.  On a positive note, religion has played its role in promoting honest 
behavior in the youth as the significant level for this association between the two variables is .001, 

which is below 0.05. 
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Correlation

Religion plays an important role in my 
daily life and guides my decisions (Eg., de-
cision before harming somebody, stealing, 
abusing drugs, cheating, lying, etc.)

Age

Religion plays an im-
portant role in my daily 
life and guides my deci-
sions (Eg., decision be-
fore harming somebody, 
stealing, abusing drugs, 
cheating, lying, etc.)

Pearson Correlation 1 -.082**

Sig. (2-tailed) .000

N 2000 2000

Age
Pearson Correlation -.082** 1
Sig. (2-tailed) .000
N 2000 2000

** Correlation is significant at the 0.01 level (2-tailed).

Table 20: Correlation between age, religion and its impact on decision making

Analysis of the findings reveals that there is a slight negative linear correlation between age and religion. 
This is shown by Beta (-.082) and is almost near to -1. It also means that age has got no relationship 
with regards to guiding of decision through religious course.   In actuality, there is positive impact of 
religion on the youth in taking decision as statistical significance is strong at the level of .000. 
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3.3 Teachers

Students are always under the conscious guidance of teachers and it is very crucial for the teachers 
to play a pivotal role in shaping their life through proper guidance and daily counseling. In order to 
produce healthy, clean and fruitful leaders of the country, they must be groomed with fundamental 
values. Besides teaching in classrooms, teachers should be mindful that they are under constant 
observation even outside of school hours. Therefore, teachers should exhibit good examples and be 
good role models and expect the same from their students. 

During the joint convocation ceremony for the teacher graduates on 7th January 2013, His Majesty 
the Fifth King said, “The first advice I would give teachers is to be good role models. Your students have 
to be able to look up to you. You mustn’t just be a symbol of authority because you are a teacher. They 
mustn’t respect you because they have to. They have to respect you because you inspire them. And now, 
this entirely depends on how you conduct yourself-as a human being first and as a teacher second”.15

The survey interviewed 4 teachers in every school surveyed. As mentioned in the earlier segment, 
more teachers were surveyed in some schools depending on the strength of the teachers and students.
15  Royal Address (2013), Convocation Ceremony of teacher graduates (Audio Recording, BBSC)
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Figure 43: Number of respondents (teachers) by Dzongkhag

The least number of teacher respondents is from Gasa Dzongkhag with four teachers being involved in 
the study. The highest number of teachers sampled for the study is from Thimphu Dzongkhag which 
has the majority of schools in the country. 
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Figure 44: Strong family values

Strong family values and family structure play an important role in shaping the character of children. 
This has been emphasized by the survey results with a 96% agreement. The remaining 3.4% must have 
felt that besides family values and structure, there are other factors (society, teachers, peers, etc.) that 
shape the character of the child. 

Figure 45: Responsibility

The results shown in Figure 45 adds value to this research with 99% of the teachers agreeing (with 
48.7% strong agreement) on the important role of teachers in developing ethics and character in 
children.
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Figure 46: Values and integrity in today’s youth

The teachers were asked their opinion on values and integrity displayed by the present youth as 
compared to the youth of yester years. 91% of the teachers agreed that values and integrity in the 
present youth are degenerating. Only 6% of the respondents feel that values and integrity have not 
degenerated. The above results may also point out the difficult phase the youth is experiencing- the 
pressure of keeping up to high expectations, peer pressure, westernization, societal change, nuclear 
family, single parent, etc. - factors that play a very important role in shaping the youth. Therefore, it is 
very important that all the concerned individuals, parents, teachers and agencies join hands and work 
selflessly to ensure the well being of our youth.

Figure 47: Teaching values as a separate subject 

As mentioned earlier, value education classes were taken as a separate subject in the past. With the 
introduction of GNH values in the education system, the value education classes have been replaced 
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by transmitting values through the day to day school activities. Upon questioning the teachers whether 
they would prefer the earlier method or the present, more than 61% of the respondents felt that they 
would prefer teaching morals, ethics and values as a separate subject. With too much emphasis on 
academic performance, excessive subject content, deadline of syllabus completion, topped by allotment 
of too many classes and responsibilities, the teacher gets less time to concentrate on identifying and 
transmitting values to the students, thus the need for teaching values as a separate subject.

Figure 48: Present education policy: Academic Performance Vs Transmission of Values

Is our present education system focusing too much on academic performance? The result of the survey 
shows 58% of the teachers agreeing that the focus of the present education system is on academic 
performance. The same question was put forward to the heads of the schools which revealed 67% of 
the heads agreeing that there is too much focus on academic performance. Thus, focus should be on 
reviewing the present education policy in order to lay equal emphasis on transmitting values to the 
students.
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Figure 49: Attendance of Head (perception of teachers)

Misuse of resources for private gain also includes misuse of official time, time that is to be utilized 
to contribute for the wellbeing of the nation. “Lead by example” is one of the slogans of the Anti-
Corruption Commission. As a Bhutanese saying goes, “When you have eyes to observe others, you 
should also have a mirror to observe yourself ”. Leadership must exemplify the behavior that is expected 
of the rest of the subordinates. 

While 83% of the teacher respondents agree that the head of their school is out of station only for 
official reasons, 5% of the teacher respondents are of the opinion that the head in their school is out of 
station even for unofficial reason. What is also interesting to note is that 8% of the teacher respondents 
don’t know whether the head is out of station for official/unofficial reasons. This brings to the forefront 
the lack of transparency complacent nature of the Bhutanese. 
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Figure 50: Favoritism/Nepotism

As role models and to ensure fairness, teachers were also asked whether the head selects teachers 
for training/workshops based on their professional performance or personal preferences. 68% of the 
respondents agreed that selection was carried out in a fair manner while 18% felt that selection was 
based on personal preferences rather than professional performance as in comparison to the responses 
of the heads of schools that has 91% agreeing that selection of teachers for trainings/workshop is based 
on professional performance. The gap of 23% suggests fairness, transparency and accountability to be 
practiced on the part of the heads of schools and concerned authorities.
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4.  SuMMARY fIndInGS

The summary findings show the status and perception of the heads of schools, teachers and students, 
and also assess the impact of values on the youth and the programs that are available in transmitting 
values to the youth:

1. There are 44% of the heads of schools who very strongly agreed on the non-existence of nepotism 
and favoritism in selecting teachers for training/workshop, meaning that the selection of teachers 
for attending training/workshop is purely based on professional performance and not on 
personal preferences. However, 18% of the teachers have responded that selection is not based on 
professional performance which is further justified by 32% of the teachers who are of the notion 
that preferential treatment does exist while selecting teachers for trainings and workshops. 

2. There is 100% agreement that the heads of schools are doing justice to their attendance in the 
schools but 25% of the heads have expressed room for improvement. 

3. A majority (57%) of the heads of schools very strongly suggested having made judicious use 
of resources, which promulgated that misuse of resources is reduced to a great extent, but one 
cannot deny that misuse does happen. 

4. 67% of the heads of schools and 58% of the teachers concedes that the present education policy 
focuses more on academic performance leaving less scope for transmission of values implying 
that the present education policy is academic driven with sole focus on completion of the syllabus 
and meeting requirements. 

5. A majority (87%) of the student respondents claimed to be aware of corruption but 13% of the 
respondents said that they were not aware of corruption. The students’ knowledge on corruption 
advances as one climbs up the academic rung, but how far one comprehends the concept of 
corruption is an entirely different matter and education is the key. 

 A high percentage of students in schools located in both rural and urban areas have knowledge 
about corruption but the knowledge is limited to what is in the textbooks, observation or 
communicated through media or forums in the school. 

6. As high as 57.5% of the respondents have observed incidences of people engaging in corrupt acts 
in the community indicating that corruption does exist in every community, except that the forms 
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and level of corruption may differ. The remaining respondents may not have observed corrupt 
acts or they may have been witness to such acts but may not be aware that the act is corrupt. As 
society plays a very important role in moulding the behavior of an individual, observing corrupt 
acts on an occasional basis would have a very negative impact on the mentality of the youth. 

7. A total of 70% of the respondents claim to be aware of the consequences of corruption, with 30% 
claiming ignorance. Corruption, though insignificant, can have direct consequences as well as 
ripple effects, with the impact mostly borne by the ordinary citizens. 

8. A majority (90%) of the respondents realize their role to report corrupt acts but it is rarely put into 
action. It is a common trend that people report incidences of corruption only when it impacts 
them and when they are the aggrieved party. The forgiving and complacent nature of Bhutanese 
people acts as a deterrence in the fight against corruption. 

9. There is 29.7% of the student respondents who agree to the statement that ‘after buying some 
things from a shop, if the shop keeper returns the change/money that is more than what they 
have actually paid him/her, they would quickly pocket it and walk out’ and 8% is indecisive. This 
shows on the level of truthfulness of the respondents which in actuality is a test of their integrity 
that would ultimately determine their actions in the long run. Such tendencies are a concern 
factor in the fight against corruption.

10. As high as 49.15% of the student respondents agree with the statement that ‘students work during 
the SUPW because their teachers are watching over them and they will get lower grades’. It can be 
stated that most students have to be made to work instead of being responsible, taking initiatives 
and doing the work to the best of their ability. It is found that a majority of the senior students 
work only under supervision and to get better grades. This also reflects on the societal values and 
civic sense of individuals which would also have long term impact when one joins the world of 
work. It also questions the true sense of volunteerism in the Bhutanese youth as they compete 
and participate for causes to obtain grades and certificates rather than for the cause itself. 

11. It is found that 64% of the respondents assert that they are generally well behaved even in the 
absence of supervision while 32% of the respondents realize the fact that they need to improve. It is 
of utmost importance that the youth realize that in life, one cannot be under constant supervision 
and that one should exercise self discipline and integrity even in the absence of supervision. How 
one behaves in the absence of supervision determines the level of integrity of an individual and 
determines the reliability and level of trust others place in him/her.
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 A total of 62.6%, 70.2%, and 69.4% of the respondents from class X, XI and XII respectively stated 
that they are generally well behaved, even without supervision, depicting improvement in sincerity, 
responsibility and integrity, and improvement in the ability to distinguish right from wrong.  

12. A total of 39.95% of the students explain to their parents on how they have spent the money and 
take responsibility to return the cash balance. Only a marginal group of 5.05% disagrees very 
strongly and does not necessarily seek responsibility to be honest and accountable. 

 It is found out that as children attend higher education, they tend to become more responsible 
and are accountable for their actions. The survey results have students in classes X-XII having a 
higher percentage of responses with ‘very strongly agree’ and ‘strongly agree’. The association is 
strong as the chi-square test shows significance level of almost equal to zero (.001) and supports 
the hypothesis of increased accountability as one proceeds to higher classes.

13. It is found that 49.25% of students would lie to their parents and teachers to get out of a 
difficult situation as compared to the 42.55% of the respondents who would not lie under such 
circumstances. This shows the lack of honesty in the students and to fix problems at their will. 
These tendencies can be risk factors for inclination towards corrupt thoughts and actions in the 
latter part of their lives as one can tend to fix problems illegitimately. Honesty is a core quality 
that plays a vital role in shaping a character of any person.  

14. A majority of 74% of the respondents have parents who keep their promise or explain the reasons 
if at all they are not able to do so.  On the other hand, 15% of the respondents’ parents are not 
good role models. Parents are the role models whom the children look up to. The values parents’ 
exhibit will be replicated by the children. A person who keeps his word will be looked up to by 
his friends and other counterparts. 

15. A total of 71% has responded that they take care of school property the same way that they 
take care of home equipment. 25% have honestly admitted that they take better care of personal 
property which in actuality is a common trend not only amongst young minds but even among 
the adults.

 In Bhutan, where most social services are provided free of cost, especially health and education, 
people tend to take things/facilities for granted and are very careless since breakage/wastage does 
not affect individual pockets. E.g. school text books, stationeries, furniture, medicine, street lights 
and any other public facility. 



Report on “Integrity and Value Education in Schools” 2012

66

16. About a large proportion (43%) of the respondents, without hesitation, are willing to lie/bribe/
use influence to get admission in a better school. It can be construed that while the system of 
admissions are followed, there is a question on transparency and fairness in admission procedures. 
The very fact of willingness of some respondents to use influence suggests that such practices are 
prevalent in the system and in most cases; such approaches usually get things done. One must 
be mindful of such trends and its impact on the psychology of the younger/future generation as 
it can paralyze the systems in place. 47% of the respondents are in agreement that most school 
admissions in Bhutan are based on merit and carried out in a fair manner. 

 Survey results show that as the student proceeds towards higher classes, they are willing to lie/
bribe or approach somebody with influence for help as compared to the students in the lower 
classes that are willing to resist and refrain from bribing and lying. Statistically, 45.6% of the 
respondents from class XI would be willing to bribe while 44.1% would still refrain from bribing 
somebody. Similarly, a total of 46.1% respondents from class XII confess that they will bribe as 
compared to the 43.3% that wouldn’t bribe or lie to get admission into a better school. 

17. A majority of 51% of the student respondents admit observing misuse of office resources (time, 
vehicles, office cash, internet facilities, photocopy and printing facilities)-resources that are meant 
for the benefit of the public being used by few individuals for personal consumption. When one 
misuses office resources, children observe this conduct whereby they think that such acts are 
acceptable and will learn and continue with this trend in future. 

 Most Bhutanese are of the notion that upon working in a government office, one is entitled to 
the privileges of working in that organization, especially when it comes to using office resources 
for personal consumption. We notice through the survey that such misuse has reduced to a great 
extent, which in the past was rampant. 

18. It is found through the students that among the parents who work as public servants in urban as 
well as rural areas, the students in urban areas are more exposed to misuse of government property 
than those in rural areas. This may also be due to more interaction with government officials in the 
urban areas as compared to those in the rural background. The misuse of government property 
seems to be more prominent in urban areas with 54.4% of the students having witnessed such 
acts as compared to 42.9% of the students in rural areas who have witnessed such misuse. 

 Statistical significance test shows that the rural government officials are more corrupt than 
their counterparts in the urban places at the significant level of .000.  It may be because there is 
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apparently lesser ‘watchdogs’ and thus lesser risk for exposing such acts in rural than in urban 
areas. 

19. As high as 55.6% of the respondents indicate that they are able to distinguish between what is 
right/wrong and have the ability to say ‘No’ when faced with a dilemma. 38% of the respondents 
agree that they break school rules because they couldn’t say ‘No’ to their friends of the respondents. 
The root causes of corruption being poor moral values, greed and social pressure, individuals 
should imbibe values that will be able to stand up against peer and social pressure and refrain 
from indulging in unethical acts.

20. A total of 54.4% of the respondents agree that in order to do well in life, e.g become rich or to 
succeed financially, one has to lie or cheat occasionally. This is a strong indication that values 
of honesty, fairness, trust, etc. is deteriorating and such bad tendencies are being observed and 
accepted by our future generation. It is observed that the agreement level increases from 45.1%, 
to 49.8%, 51.6%, 60.6%, 62.3% and 60.5% as one progress to higher classes. It also reveals that the 
agreement level to this statement is higher in urban areas with 59.4% agreement as compared to 
42.7% agreement from students studying in rural schools.

 A common Dzongkha saying which states, “Shing tharm tsha ley dap, mi thram gey tha gu ney”, 
meaning that a straight tree would be felled from its root, a straight person’s calves will be harmed 
also reiterates the societal mindset that regard shrewd and manipulative human attributes as 
‘smart’ but honest human trait as ‘stupid’. Therefore, it is important that we do away with this 
mindset and provide due recognition to people with integrity.

21. On examining whether the economic wellbeing of students in terms of possessing expensive 
bags, good clothes, etc has any influence on the psychological well being of other students who 
are not able to afford similar items, 41% of the respondents agree that they would feel inferior/ 
unhappy if their parents were not able to provide luxury items which their peers possess while 
56% of the respondents were happy with what their parents’ provide.  However, it points out 
that such negative influence can attribute to risk behaviors like desiring to possess similar items, 
managing such items through unhealthy practices and indulging in illegal means to cope up with 
such demands. Peer pressure and materialism has become a key component in influencing the 
way of life of the youth as children always want to emulate their peers. In most cases, children 
pressurize parents to provide the things that their friend has, sometimes prompting parents to 
resort to corrupt practices. 
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22. A total of 51% of the respondents agree that they would not report to the concerned authority if 
they noticed their friend cheating in the exams while 15% would not know what to do and 34% 
feel that they would report. 

 People report acts of corruption only if they are the victims or when they want to settle a past 
grudge/grievance. Complacency and the forgiving attitude of Bhutanese is one of the weaknesses 
in the fight against corruption. The attitude of Bhutanese that ‘it does not matter until it causes 
harm to me’ is another weakness of our system and thus most acts of corruption go unreported. 

23. More than 85% of the respondents are experiencing the positive impact of meditation especially 
calming their mind while 10% feel that more can be done to train the mind. Meditation can be 
used as an effective way to calm the mind and gain focus. It can also be used as a tool for some 
teachers to gain the attention of the students.  

24. There are 79% of the respondents who says that religion makes them think twice before engaging 
in unethical acts, with stronger agreement as the students’ progress to senior classes. Therefore, 
the young Bhutanese are being benefited by religion in guiding their decision. It shows that 
religion does play a very vital role in shaping the life of every student as majority of students 
agreed that their decisions on being honest, truthful and in keeping away from the social vices 
and other bad inclinations were influenced by religion. This influence is found greater for the 
students from the higher classes indicating that they have developed a better understanding of 
the surrounding around them through the foundation laid during schooling days. As they move 
towards higher classes, the number of youth benefited from religious beliefs in guiding their 
decision and its benefits is found to be very significant with the statistical significance level of 
.000 as shown by the chi-square test. 

25. A total of 39% of the respondents admit that they attend the Choeshed Lekrim to avail a 
certificate or because they have been compelled to attend. Still, a positive feedback from 51% of 
the respondents point out that they attend the program out of genuine interest and to become 
better individuals. 

 Most of the youth in Class XI (59.5 %) and XII (58.5%) convey that their participation in school 
programs like ‘Choeshed Lekrim’ is not to avail a certificate or on compulsion. Their participation 
in school programs such as ‘Choeshed Lekrim’ would be to refine their thinking, cultivate good 
thoughts and be better human beings. So, participation in such programs would ultimately 
guide their decision and play a key factor in guiding their decisions and prevent them from 



69

Report on “Integrity and Value Education in Schools” 2012

getting involved in unethical activities. Thus, the analysis shows that the decision of the youth to 
participate in school programs is correlated with the level of class. 

26. As high as 49% of the student respondents disagree with the statement that teachers are partial 
towards students whose parents are rich and hold important positions and 41% of the respondents 
agree with the statement. The act that teachers are partial towards students whose parents are rich 
and hold important positions depicts that favoritism/nepotism is prevalent in our society which 
can undermine the value of education and be detrimental towards the fight against corruption.  

27. The survey reveals more than 80% of the respondents answering that teachers do not collect 
unnecessary contributions in cash/kind. However, 14% of the respondents are of the opinion that 
teachers do collect unnecessary contribution and such practices should be discouraged.

 The percentage of respondents showing more unnecessary collection by teachers is higher in 
urban areas than in rural areas. Such unethical behavior by role model teachers promotes distrust 
and loss of respect in young minds which may be replicated by the students later on in life.

 
28. It is found out that 82% of the respondents are aware on the utilization of school funds while 

13% of the respondents feel that they are left in the dark and things should be done in a more 
transparent manner. 

29. A majority of 61% of the students agree that teachers are more attentive to students who perform 
well in studies and 41% of them felt that teachers are favoring student whose parents are rich 
and hold important position.. Though many schools are putting in a lot of effort to take remedial 
classes for those who are weak in studies, the above result is a reminder that more conscious 
initiatives have to be taken in this area. 

30. A majority of 96% of the teacher respondents agree that the character of children is shaped by the 
parents through strong family values that emphasize on humility, fairness, empathy and integrity 
and 99% of them emphasized that teachers are as responsible as parents in the development of 
ethics and character in children. 

31. There are 99% of the teachers who agree that teachers are responsible as parents in the development 
of ethics and character in children. 48.7% strongly agree on the statement. It is important that 
teachers teach responsibility through their conduct, teaching and other related actions.
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32. A total of 91% of the teachers agreed that values and integrity in the present youth are degenerating 
as compared to the youth of yester years. Only 6% of the respondents feel that values and integrity 
have not degenerated. It points out the difficult phase the youth is experiencing- the pressure of 
keeping up to high expectations, peer pressure, westernization, societal change, nuclear family, 
single parent etc. - factors that play a very important role in shaping the youth. 

33. More than 61% of the respondents felt that they would prefer teaching morals, ethics and 
values as a separate subject. With the introduction of GNH values in the education system, 
the value education classes have been replaced by transmitting values through the day to day 
school activities. With too much emphasis on academic performance, excessive subject content, 
deadline of syllabus completion, topped by allotment of too many classes and responsibilities, the 
teacher gets less time to concentrate on identifying and transmitting values to the students, thus 
suggesting the need for teaching values as a separate subject.  

34. It is found out that 58% of the teachers agree that the focus of the present education system is 
on academic performance. 67% of the heads of schools agree that there is too much focus on 
academic performance. Thus, it is advisable to focus on reviewing the present education policy 
in order to lay equal emphasis on transmitting values to the students. 
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5. CHAllEnGES And lIMITATIonS

5.1 Challenges

The study did not face many challenges because the Commission received the support of the 
Ministry of Education and other stakeholders. The teams that went for the survey received full 
hearted cooperation from all schools-Dzongkhag Education Officers, Heads of schools, teachers 
and students. 

5.2 Limitations

1. The outcome of the study could be affected by:

- the manner and the level of truthfulness of the respondents in answering the questions since 
the questionnaire comprised of many direct and sensitive questions which directly/indirectly 
questions the very morality, honesty and character of the individuals.

- how the respondent understood the concept, comprehended the question and related it to 
incidents.

- enumerators inability to confront a respondents in some cases as it depends on the personal 
capability of the enumerators to effectively communicate with the respondents

2. Questionnaires were distributed in English although it would have been more comfortable 
and preferable to have made some in Dzongkha because some of the heads and teachers 
were Dzongkha Lopons. Doing so would have consumed more time and resources but it is a 
limitation worth considering in the future endeavors. 
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6. InITIATIVES undERTAKEn bY SCHoolS ACRoSS THE CounTRY

	School Policy against dropping and picking up of students in Government vehicles

	Weekly conduct of scouting, mental health programs and yoga classes.

	Initiation of life skill clubs where students are taught the skill of leadership.

	Laying emphasis on ‘Driglam Namzha’ by making students and teachers gather in the assembly 
with ‘kabney and rachu’ on a particular day in a week. 

	Enhancing accountability and transparency through display of income and expenditure 
details, informing parents of any collection made and involvement of student representatives 
in decision making bodies and handling of cash.

	Clean plate policy-to minimize food waste which encourages students to serve only what they 
can consume.

	Y- VIA ( Youth Volunteers In Action) clubs.

	Election of school leaders through votes to promote good governance values.

	Junk food free schools. 

	Disallow parents to bring their vehicles inside school campus when dropping children and 
disallowing students to drive to school.

	Instill values of dignity of labour and self sufficiency through initiating piggery and poultry 
farm in schools and various other initiatives.

	Teachers’ Day program which is initiated by the students are totally planned, handled and 
coordinated by students themselves. 

	Proper recording of government properties issued in the names of students/class/house, etc. 

	Encouraging both teachers and students to walk to school.

	Charity club- Helping the disadvantaged and teaching the values of love, compassion, help, 
labour, dignity, etc 

	Formation of committee for fair selection of students for any kind of tours/awards with 
information to the other students about the criteria of selection.

	Awarding zero for cheating in examination and holding ineligible to appear in subsequent papers.
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7. RECoMMEndATIonS
Based on the findings of the research conducted on “Integrity and value Education in Schools”, the 
existing systems were studied with an overall perspective to look into how the ACC could collaborate 
with the schools in the fight against corruption in the country. The research appreciates the education 
system in the country and endeavors to point out, endorse, improve and initiate some of the following 
recommendation: 

1. Introduction of ‘moral science’ with provision of relevant resources (Books, audio/visual 
materials) on the above values. 

2. Awareness/sensitization programs/campaigns on themes related to various positive or negative 
consequences on corruption can be increased through video presentations, movies, role plays, 
drama, skits, etc. on the themes related to corruption. 

3. Inclusion of ‘Ethics, Integrity and Values’ in the curriculum for all schools and technical 
institutes. 

4. Schools can institute internal audit to regularly check, prevent and detect any corrupt acts and 
improve on information management system. 

5. Develop an ‘anti-corruption tool-kit’ that teachers and educators can use for reference.

6. There must be more initiatives from the schools and other stakeholders like the ‘No Government 
Vehicle’ policy of Druk MSS, a private school in Thimphu. The policy does not allow students 
to be dropped and picked up in government vehicles and it is strictly being implemented. Such 
initiatives not only prevent misuse of public resources but also convey a message to the students 
and the public alike that misuse of resources is corruption and that corruption is wrong.

7. The system of issuance of ‘Character Certificate’ to the students should be based on meritorious 
display and conduct of good character rather than be issued as a formality and should be 
strictly monitored by the Ministry.

8. Build a highly professional teaching cadre that should begin with selection and recruitment of 
morally and ethically competent ‘teachers’.

“To address the greed, materialism and consumerist fallacy that have turned us into mindless economic 
animals, and are destroying the planet, require nothing less than a change of consciousness and hence of 
lifestyle. Education is the key.”

Honorable Prime Minister Jigmi Yoezer Thinley16

16  Thinley Y.J. (2009). A Prologue: Educating for Gross National Happiness. Thimphu.
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8.  ConCluSIon

Integrity and Value Education in schools is undoubtedly a greater concern of research and accordingly 
the ACC undertook the research on “Integrity and Value Education in schools”.

The integrity and value education that encompasses personal values and morals of an individual, the 
values and culture of a family and the customs and tradition of our Bhutanese society plays a very 
important role in the fight against corruption because an act of corruption ultimately impinge on 
either the lack of or the absence of strong and good values, morals, customs and traditions. 

Education begins at home and is carried on in school and is transmitted to pupils through a formal 
institution of education. In this context, the education system in the country is the foundation to teach 
and demonstrate such values to the younger minds. Values developed over a period of time through 
home and school lays the foundation for the external practiced values like integrity, honesty, discipline, 
punctuality and loyalty. Such values broadly include ethical/moral values, ideological (religious, 
political) values, social values and aesthetic values. It can also be love, compassion, sympathy, empathy, 
tolerance, etc. 

These values can help children in their growth and development at the early age and would shape their 
character, personality and better their quality of life. The quality of education, teachers, parents and 
peers surrounding their lives would be a major factor in teaching/imbibing good values. Therefore, it is 
significantly important that children grow up with righteousness so that the family and society which 
often are considered a root cause of any corruption may be addressed through value based education. 

With the advent of modernization, imparting relevant values has become a challenge. The teachers 
and nobility of the teaching profession must be extended beyond formal teaching and should present 
themselves as role models since they play a critical role in imparting values and shaping the life of the 
youth and the parents must create, provide and practice conducive learning environment at home for 
children. Under such an environment, parents, teachers and other social environment must continue 
to play a vital role in transmitting and instilling values in youth. 

It is expected that the research on “Integrity and Value Education in schools” could serve as an avenue 
to assist the Anti Corruption Commission of Bhutan and the Ministry of Education (through the 
schools) to build collaboration in the fight against corruption by taking on board the future leaders  of 
our country.
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Annexure 1: Speech of Hon’ble Sherig lyonpo, Thakur S Powdyel-An extract

Extract from the speech of Hon’ble Sherig Lyonpo, Thakur S Powdyel delivered during the 14th Annual 
Education Conference, December 27-29, 2010 at Phuentsholing Higher Secondary School, Chukha, 
Bhutan

“... Let’s consider a few features. Firstly and obviously, a green school is naturally or environmentally 
green. The physical presentation, the general layout, the ambience and the objects that create the 
external life of the school are critical. This, from the priest of nature:

My heart leaps up with joy

When I behold a rainbow in the sky!

The impact of the external stimuli on the human heart is overwhelming. And this psychological 
response to the physical environment is not only Wordsworthian, but universal. Let the school campus 
be green and laden with plants, flowers and fruits. Birds will come, build their home, raise a family, 
share love. Animals, reptiles and insects will favour this spot. Let the soil and spring be tended and air 
fresh and clean. Let school property be cared for and looked after; may there be no litter and rubbish 
and the bane of plastic. Let the school be drug free, graffiti-free, junk free and waste free. 

Such an environment is welcoming to the eyes and to the mind. It lifts the heart and sharpens the 
sensitivities of the viewer. Children feel invited and welcomed. This human-environment bond 
enriches the experience of living and learning. This mutual support system sustains life and living. The 
color and character of school changes with the seasons and delights the givers and receivers of nature’s 
gifts. Teaching and learning in such an environment becomes an experience of joy. And all our schools 
becoming naturally green, our country can be a natural paradise. 

Second, we have intellectual greenery. Cultivation of the gifts of the mind is the reason for being 
in school. Intellectual greenery refers to the life of the mind that informs and defines the integrity 
of a seat of learning. We may have fabulous facilities and abundant resources, but it is the ideas and 
thoughts that circulate inside those facilities that truly give life to the institution.

In schools, our minds must be fertile and open to new ideas and knowledge. Our mind must be the 
fertile soil in which novel thoughts and understanding can flourish. Teachers and students should, 
therefore, always aim to build and maintain healthy intellectual greenery. If the mind is not charged and 
the intellect remains unengaged, mere schooling is waste of time. Our schools becoming intellectually 
green, our profile as a nation will be that much more secure.
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Third is academic greenery, if you will. We have got accustomed to following a set of subjects according 
to a defined syllabus. We have never asked why we need to spend nine months out of twelve studying 
physics or chemistry or history. Nor have we ever asked why a sonnet or a story should claim a space 
in the curriculum! But each of these disciplines is a vast continent of ideas and information. If we must 
devote our life and time to the study of geography, for instance, we might as well go after the treasure 
in geography or literature or mathematics.

As educators and learners, we must discover the grace of great ideas that inform and sustain the 
different fields of study-generation upon generation.

We must be the treasure-revealers both as teachers and students. Otherwise, we scratch the surface and 
move on. The subject does not speak to us and we are content with the shadow. This is not learning. 
We want our schools to be academically green if we want to secure a place in the sun. There are 
implications of untold magnitude. 

Next, we consider social greenery. School is more than space and structures, more than matter and 
materials. School is the objectification of a dream, a need, a prayer. It carries the impressions of many 
people’s wish and work. When children and educators converge here, they build a community, a 
common space, a shared facility in which to learn and to grow and develop.

Children and teachers come from many homes and hamlets, different beliefs and backgrounds, unique 
aims and aspirations. They meet people who they would have never met before, build friendship and 
develop understanding. Once they are here, they merge their individual selves and adopt the values and 
visions of their seat of learning. They share the earth, the sky, the moon and the stars. They breathe the 
same air and look at the same rainbow and horizon. This shared experience for extended periods must 
yield some deeply fulfilling consequences. We learn to live together and learn together, respecting our 
uniqueness and our commonality. We learn to care and to share and to succeed together. If somebody 
is lagging behind and feeling down, we give them courage and bring them along. If somebody has 
reasons for joy, we celebrate it together. Our goodness and our grace shine across the campus and over 
the wall all the way to the community beyond. This virtue of our minds and our hearts and our hands 
that we develop and share at school is crucial for the unity and strength of our country at large. Social 
greenery is the way we feel and think and relate to each other. It is the sum total of the goodwill and 
positive energy that we create and release to the society individually and collectively. We are in school 
for a purpose far larger than simply completing a course and collecting a certificate and moving on. 
Our ability to build social greenery will determine a way we will survive and sustain as a people and 
as a nation. That is why what we do in school is crucial. 



77

Report on “Integrity and Value Education in Schools” 2012

How about cultural greenery? As human of the species, we are all cultural beings. Culture is the 
way we are and the way we proclaim the way we are. It is the mode by which we proclaim our sense 
of self and our identity. Culture expresses itself obviously a swell as subtly, verbally and nonverbally, 
consciously and unconsciously or subconsciously, tangibly and intangibly. It shows in the way we dress, 
speak, sing, dance, play, pray and conduct our rites and rituals. We see it in our art and architecture, 
language and literature, our faith and philosophy, our sense of wonder and delight, our aspirations and 
world-view. 

Culture is often defined as the cultivation of sweetness and light, a pursuit of perfection and civilization. 
Our seats of learning must understand the value and purpose of culture in all its many creative 
dimensions. When we are in school, we need to create space for the expression and celebration of our 
cultural experiences and cultivate gracefulness and civility that are the hall-mark of a cultured person. 
The kind of culture that children learn in school will be the standard for the country as today’s youth 
become tomorrow’s leaders.

Let’s take spiritual greenery, next! There is an element of the spiritual in all of us. It relates to our belief 
that as we are, we are not complete, or whole; that there are other beings and presences above and 
beyond ourselves-greater than us, more powerful than us; that we gain our fullness and confidence 
in relation to them and in cooperation to them. That dimension of our life that leads us to look into 
ourselves and lifts us above our mundane selves and connects us to a higher level of consciousness is 
our spiritual self. The acknowledgement of a power above and beyond ourselves allows us to moderate 
our ego and makes us more humble. Our seats of learning must create moments for children and 
teachers for creative spiritual experiences that enrich and ennoble them.

Aesthetic greenery is another essential element of a GNH school. Aesthetics is the study of the 
beautiful, the graceful and the tasteful. Promotion of aesthetic greenery is important especially now 
when all kinds of influences brought on by mass media and the advent of smart technology often tend 
to suck the soul out of our youth. If we do not know how to distinguish between the genuine and the 
dubious, the authentic and the flashy, we can easily fall for anything and everything. In school, we must 
learn and teach our children to value what is truly good and worthwhile and reject what only panders 
to our lower order desires. Aesthetic greenery is the quality of being able to appreciate a beautiful 
object for what it is, a good deed for what it is, a fine piece of work for what it truly is. It is the ability to 
make fine distinctions between appearance and reality. This is what good education is, after all.

Moral greenery is the supreme element of a good school. Morality is a function of delineating the 
categories of right and wrong, truth and falsehood, good and bad. It is the fundamental principle 
that sets human beings apart from other animals and gives them the authority to make judgment 
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about values. It stands to reason, therefore, that we define education as a process that gently draws the 
human mind to look for and to love what is true and good and beautiful. We discover that education is 
essentially a moral act, an act of faith. It harmonizes the need to sharpen our brains and skills with the 
need to build faith and character. As a normative art, education establishes the law of good life, shows 
the pathway for societies and nations. Morality humanizes knowledge, edifices learning and elevates 
the learner. Otherwise, knowledge without conscience is unfulfilling and learning without character 
impoverishes the scholar and diminishes the light.

A morally green school fosters goodness over cleverness, cooperation over competition, fair-play over 
victory at any cost. What values do the teachers and students live by? What principles define their life? 
The standards set by seats of learning and scholars become the standards of the society. People and 
nations derive their strength and sustenance from the integrity of people’s thoughts and actions. Small 
systems must have high standards both in private and public life. The place to begin is the family and 
the school. 

A green school looks back for standards and it looks ahead for vision. On a more immediate level, 
green schools ensure that no child is left out of the educational opportunities and that learning is 
worthwhile and purposeful. Such a school builds and maintains the basic amenities for boys and girls 
and ensures basic safety standards. Schools maintain individual children’s personal health status and 
monitor changes. A green school is open, fair, transparent and conducive to every child’s growth. 
There are no double standards in its relations to teachers, students and the community. There is no 
place for bullies and show-offs here. It is a community of respect, care and concern.

A green school institutes powerful strategies for learning and prepares students for the world of work 
as well as for life. All teachers in a green school live by the standards of the Triangle Noble-an abiding 
love of children, a deep passion for learning, and a heightened sense of the importance of education as 
a powerful tool for the transformation of individuals, societies and nations.

A green school builds and promotes an active involvement of the parents and the community in the 
education of the children. The community and the society beyond are the stronger for the school and 
the light it sheds around. At the most basic level, a green school speaks well, reads well, writes well, 
thinks critically, analyses intelligently and learns creatively. We look upon the Dzongkhags to lead the 
way in the building of green schools for green Bhutan as the need of the hour, the warrant of times 
and the insurance for our future. It is a historic responsibility that we are charged to deliver on …” 17

17 Ministry of Education, Royal Government of Bhutan, Educating for Gross National Happiness-A Training 
Manual 
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Annexure 2: Infusing Integrity Component into the Existing Clubs of Schools-An initiative

With the objective to instill moral values in youth and to mould them into responsible citizens, the 
Public Education Division of the Anti-Corruption Commission initiated a proactive approach to 
infusing basic human values through activating the existing clubs in schools.

The concept basically focuses on the following character traits: Trust, Respect, Affection, Care, 
Guidance, Reverence, Glory, Gratitude and love. These nine values (incorporated from the 
Human Values Workshop conducted by Prof. Ganesh P. Bagaria from IIT, Kanpur, India) are the core 
components of the concept. This behavioral change program intends to inculcate the basic human 
values in those students (club members) with the hope and aspiration that it gets transmitted to the 
rest of the students.

The concept is an enrichment on the existing program of “infusing GNH values in school curriculum” 
initiated by Ministry of Education.

The concept was initially piloted on 3rd September 2012 in the Peer Helper Training Club of 
Changangkha Middle Secondary School, upon finding its relevance to the concept.

The interaction with the club members were basically carried out during the club hours. Given the 
time of an hour a week, the club members were educated on the nine values through narration of 
related stories and examples for better understanding. 

In order to further enrich their understanding, upon the conclusion of each session, reflections by the 
students on the values learnt were encouraged through narration of stories, writing of articles, poems, 
etc. related to the values learnt. Greater emphasis was laid on their personal experience through 
sharing of incidents which involved practicing of these values.

The two months program was wrapped up on 3rd November 2012 with the students greatly inspired 
and an accord established to continue with stronger determination.

The youth, as potential leaders of tomorrow, will be provided with the mettle to fight corruption if 
properly imbibed with values of integrity and ethics. 



“Natural responsibility means upholding values such as integrity, justice 

and compassion and above all living by that unwritten but absolute code 

of right over wrong, no matter what it is we are trying to achieve as 

individuals or as a nation. After all, while the objectives are important, 

the manner in which we achieve these objectives is a far more important 

indicator of our strength as a nation. We must achieve everything as a 

united harmonious family. I truly believe that it would be a great service 

to the nation if, as individuals, we always treat each other with respect 

and dignity.”

- His Majesty the King of Bhutan

With members of the Peer Helper Training Club, 
Changangkha Middle Secondary School.
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